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INTRODUCTION 

A Western journalist once came to India and within a day decided 

to write a book on the country. After a week, he realised that he 

could at best write only an essay. 

At the end of six months he ended up by writing only a small poem, 

so confused and perplexed had he become. 

I was in the Netherlands for only a five-weeks period. 

It would be presumptuous of me to boast of an exhaustive report. 

Even a full length and balanced essay would seem almost 

as osten-tatious a target. But perhaps less so. Nevertheless, my task is 

different from that of a journalist. Hence the report of my visit 

has to be an essay, in order to be reflective rather than narra-

tive. And that is both its limitation and its advantage. But unlike 

that journalist I will do it with the awareness that my views, jud-

gements and responses to many areas covered in the report are liable 

to be hasty, and sometimes even inaccurate. I would beg the reader 

therefore to bear with the critical aspects of the report and to 

draw my attention to it, so that what I could not accomplish during 

my visit, I might do through its post-mortem. 

The invitation to visit the Netherlands came from Mr.Piet 

Dijkstra of the Association of Residential Adult Education, the 

'Volkshogescholen . The German Association for Adult Education also 

invited me to visit them in Bonn. The purpose was to get acquainted 

with the areas of the peace movement and methods of peace educa-

tion, and also to create some understanding about the common aspects 

of these in the Netherlands and India, in order to establish link-

ages between the peace movement and peace education in Netherlands 

and India. 

Mr.Piet Dijkstra painstakingly arranged my meetings with most of 

the major organisations and a number of people working in the 

field, along with quite a number of talks on the issues of non-

violence, development and change, including a 20 minute-interview 

by Radio Netherlands. 
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visited Bonn at the invitation of the German Association for 

Adult Education and gathered some ideas about their work and 

that of Folk High Schools in Germany. After five weeks of an ex-

haustive programme in the Netherlands (which included four days 

in Germany), I returned to India via U.K. The School of Peace 

Studies of the University of Bradford, Yorkshire had sent me an 

invitation to stay with them for a week and give a series of lec-

tures there. Again it was an opportunity to see some more colours 

of the peace movement, including the Alternative Defence Commission. 

All through my stay in all these three countries, I was overwhelmed 

by the warm reception and friendly hospitality accorded to me and 

the lively 'response I received in discussions and talks. Particu-

larly noteworthy are my discussions with Mr.Piet Dijkstra, Mr. Evert 

Huisman, Chairman, Foundation for Extension of Active Nonviolence; 

Prof.Ben Ter Veer, Chairman, Inter Church Peace Council and Deputy 

Director, Polemological Institute of the University of Groningen; 

Henk Branderhorst, Secretary, 't Kan Anders; Harcourt Klinefelter 

and Nico Pot of the Volkshogeschool Havelte; James Forest, Gen. 

Secretary, IFOR; Joyce Davison , a trainer from the USA; Robert 

Aspeslagh, Coordinator, Peace Education Commission of IPRA; Dr. Betty 

Reardon, Liaison Officer, IPRA and a Peace Edicationest from USA; 

Jan Jufferman and Wim Robben, Kleine Aarde; Prof.J.P.Feddema, 

Sociologist, Free University; Dr.Jan de Vries, Director, Research 

and Cees Hammink, NCVO; Peter Sturm of Stichting Vredesopbouw; 

Robert de Coole, Chairman, Wei thy Fisher Committee; Meth Medura 

group; Harry Haas and Eilene Kandappa; Dr.L.F.B.Dubbelman, Direc-

tor of Research Center for the Study of Education in Developing 

Countries (CESO). 

IN U.K. 

Dr.Nigel Young, School of Peace Studies, Bradford; Prof.Ralph 

Summy, Editor, Social Alternative (University of Queensland, 

Australia); Harvard Clark, Activist-Trainer at the School of 

Peace Studies; Michael Randle, Secretary Alternative Defence 

Commission; Bob Ovary,Researcher at the School of Peace Study, 

Devi Prasad, Former General Secretary, WRI. 
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I have gained far more from the tour than I expected. 

I am deeply grateful to all friends who so generously contributed 

to its success. I have mentioned them separately at the end of the 

Report. 

This trip would not have materialised, had it not been for the 

efforts of Mr.Piet Dijkstra and the Association of Folk High 

Schools in the Netherlands. I am deeply indebted to them. Further, 

I am also grateful to Prof.James O'Connel and Dr.Nigel Young of 

the School of Peace Studies, Bradford and to the German Association 

for Adult Education. 

RELEVANCE OF SUCH A VISIT 

1. Gandhi Peace Foundation has always been keen on building up a 

world followship of those committed to the cause of peace and 

justice. It is one of the objectives of Gandhi Peace Foundation 

to create international understanding among the people and in-

stitutions devoted to peace and justice. It is an opportunity 

for the Gandhi Peace Foundation to understand, in this context, 

the way non-violent movements are growing in a not-so-nonviolent 

social and political environment. Such visits considerably 

help in building up mutuality so essential for the growth of 

alternative movements. 

2. These nonviolent movements have certain expectations from the 

Gandhian experiments in India in the field of nonviolent con-

flect resolution, alternative institution or constructive non-

violence, nonviolent life style and training in nonviolence. 

Since such experiments have to be globaly relevant, these ex-

pectations cannot be viewed as belonging to any particularly 

limited situation. Of particular interest is the concept of 

constructive nonviolence. Lack of authentic research material, 

into these fields leaves a vast gap between our ideas and ex-

periments. My visit has clearly highlighted an urgent need for 

the Indian counterparts in the Gandhian movement to promote 

such research, build up authentic case studies at first and 

then theorise in order to test the basic assumptions and ideas 

about nonviolent alternative modes of social, political, econo-

mic organisation. 



Such studies and theoretical formulations would considerably 

help people in the peace movement even in Europe, for there is 

a heightened urge to explore constructive dimensions of non-

violence and its practical application. 

3. Such visits also help bring out the essential 'gaps' in our 

process and context of thinking. 

For example, it is easier to debate about the feasibility of 

constructive programmes and decentralised patterns of socio- 
 

economic organisation. The arguments in their favour could be 

adequately sharpened if the realities of the highly 'developed' 

societies are sufficiently understood. For they provide near-

ideal situations of the maximum development with its optimum 

'welfare' character, which is the ultimate context and point 

of reference for a nonviolent movement for change; Gandhi's 

Hind Swaraj takes this into account. Thus, my visit has clearly 

stressed the need to understand situations in the 'developed' 

countries as the crisis of the industrial civilization. 

4. My visit has also helped the process of disseminating Gandhian 

thinking and experiment in Europe. 

Particularly noteworthy is a proposal to establish a Gandhi 

Center in the Netherlands through the efforts of the Foundation 

for the Extension of Active Nonviolence (SVAG in Zwolle) and 

the Gandhi Peace Foundation. We could give some concrete shape 

to it. A Study of the peace movement in Netherlands helped to 

comprehend some of the functions such a Center should perform. 

5. Peace education programmes conducted with the school system 

is a counter-part of one of Gandhi Peace Foundation's programmes: 

Taking Gandhi to Schools. Various projects of such type threw 

light on methods that the Gandhi Peace Foundation's TGS pro-

gramme could well emulate with certain modifications. Back at 

home we are planning to take up similar peace education projects. 

6. Exposure to the peace movement has led me, and therefore the 

GPF, to play our own role in strengthening the movement for 

disarmament. We have already established a 'Disarmament Cell' 

in Gandhi Peace Foundation. 



These are some of the direct gains from this visit which may be 

just a tip of an iceberg. 

In the following pages, I have put down my observations on some 

of the aspects of the peace movement in Europe. 

Though it is mainly based on my observations in the Netherlands, 

I assume that much of it is quite common to the West European 

and American peace movement. While dealing with each topic, I 

have raised questions. Some points are made without a full-length 

treatment. I realise that topics such as peace education and 

training in nonviolence would need a more detailed treatment. 

hope to do it separately when time permit. 
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PEACE-EDUCATION 

BACKGROUND. 

The division between the 'in-society'-elite, and 'out-society'-

non-elite is inbuilt in the principles of technological advance-

ment - the soul and substance of western societies. Legitimacy 

to this division is provided not only by welfare-scheme, doles, 

social security etc. but also by formal education and a prevail-

ing social code. Mastery over the instruments of science has be-

come a powerful means for survival in the governing system. 

One's ability and qualification to function at a higher or lower 

level of the technology determines one's position either in the 

'in-society' or in the 'out-society' of a welfare state. While the 

system encourages consumerism, the education system fosters the 

supportive values of competition, selectivity, merit, reward and 

punishment etc. In spite of the democratic facade, the division be-

tween those who function at a more sophisticated level and those 

who do at a lower level, between the technologically higher and 

the lower, between the technical and the manual is becoming shar-

per and violent. There are many who advocate 'participatory' 

training in order to evade the fundamental issue, fundamentally 

non-participatory character of technological society. It would 

hardly help revise attitudes, or to establish the worth and 

dignity of labour and its creative capacity if aided by science 

and to re-establish the ethics and role of science. 

Technological societies have destroyed the balance between science 

and life by subverting the very role of scientific knowledge as 

a balancing factor between human beings and nature. It has, second-

ly, devalued man's labour and its creative capacity by refusing 

scientific aid to it. While the former has given way, through 

consumerism to an exploitative relationship, exploitation within 

the human society. These two are the most outstanding, primary 

characters of the technological societies, which form the frame 

of reference for Peace Education. 

Contrary to the ethos and fundamental virtues of democracy, its 

mainstay of power, the concept of organisation, has further con-

solidated the divisive tendencies under various garbs. 



_ 

Instead of becoming an instrument of mutuality, cooperation and 

rightful representation, this much cherished and sanctified source 

of power and instrument of democracy has become an abuse. It 

divides society across group and selfinterests. The compulsion of 

technological advancement necessitates this abuse of the demo-

cratic frame work. 

More important, it legitimizes the abuse, and provides justifi-

cation to social divisions and their inherent violence. 

Finally, it has destroyed the sense of oneness with the society, 

from the micro to the macro levels. This, then, finally spells 

out the very ethos peace education should create. 

INTERVENTION THROUGH PEACE EDUCATION. 

An industrial society is fundamentally antithetical to autono-

mous action; either individual or institutional, that tends to 

offset the ordered balance between the free will of an individual 

and the principles of centralisation, concentration, standardisa-

tion, synchronisation etc. that govern such a system. Thus, 

voluntarism, if at all it grows without offsetting this balance, 

does so through intervention in the system at such points which 

are either 'innocuous' (like primary and secondary schools, pen-

sioners, peripheral groUps  of unemployed and so on) or at those 

points which allow ventilation but certainly do not allow for 

initiative in decision making (example: anti-nuclear movement).. 

Intervention at other points will send shock waves across the 

system, for the slightest contravention of the set of rules will 

ultimately result into a cumulatively heightened disorder. The 

more organised a system, the losser the room for voluntary inter-

vention. 

Peace Education programmes are one such effort to intervene and 

than to instill new attitudes and values. 

Its political element may be judged from the degree of non-con-

formism it brings into the conformist character of the education 

system. It may be further judged from the element of positive 

anarchy it may bring in a system so orderly maintained. The 

crucial role that Peace Education can play is through institution-

alising non-conformism into organised voluntarism; a voluntarism, 



that not only becomes a politically effective countervailing force 

to systemic injustice and violence, but also seeks new goals. 

PEACE EDUCATION EXPERIMENTS. 

When one talks about Peace Education in the Netherlands, it has 

a specific meaning; it is a systematized and structuralised ap-

proach with a certain degree of continuity and formalisation. 

It is not, in a strict and organisational sense, an appendage 

of the main stream of peace movement. 

Peace Education programmes aim at creating an environment for so-

cial harmony and heightened awareness of the global situation, 

international conflicts ,developmental problems, poverty and the 

third world, disarmanent, peaceful methods of conflict-resolution 

of the need to sensitize and vitalize educational process and 

its content in favour of an environment conducive to peace and 

harmony. 

These are generally, although not always school-based programmes. 

The 'use' school or classroom with different degree of involve-

ment. 

As described by Mr.Piet Dijkstra, there are three approaches: 

1. Class-room's involvement in the programme is marginal in that 

the content of the peace education project is set by its de-

signors, students are recipients. Students receive such edu-

cation during a specific hour; like one of the subjects, out-

side of their regular curriculum. 

2. Students and teachers both are involved, not marginally, but 

fully in designing and carrying out the project. Neither are 

the students mere recipients nor is the school staff an ideal 

onlooker. Mobilisation of teachers in peace education program-

mes is quite an effective and far-sighted approach. Teachers 

are the best vehicle for a meaningful intervention in the system. 

3. The third is a sort of systemic approach,where the entire 

school as an institution is wholly geared to the norms of 

peace education. That means the pattern, structure and content 

of education is different from formal school system. The only 

example of this is Kees Boeke's School. 
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It has a different set of values, educational goals, and 

philosophy of education. 

The third one is supposed to be a wholesome approachto peace 

education than the rest. 

It is one thing to radicalize educational methods to make 

education more 'educative' in order to allow full growth 

of 'hand, heart and head'; while it is quite a different thing 

to 'radicalize' the very role that education as a sub-system 

plays within the over-all system. In absence of radicalizing 

environment, experiments in 'alternative schools' often tend 

to become a mere variant of the formal system. It, then pro-

vides better education; better education; better educational 

environment for a better human personality. The dearth of 

harmonious, peaceful libertarian environment - all the ideal 

conditions for the formal system of education - in the overall 

social environment automatically raises the status and hence 

the cost of such educational experiment very high, finally to 

become elitist. 

That is why even the Royalty would send their princes and 

princesses to such schools. Such a system can carry the seeds 

of universalism and radicalism if it is suited to feed a 

radical movement for an alternative infra-structure of 

socio-political institutions. 

Nonetheless, the relevance of such institutions could not be 

denied in that they can create a more peace-oriented leader-

ship for the future. So far the elite and non-elite are served 

with different educational facilities, it is important to 

provide an alternative to elite-oriented educational system, if 

at all it helps elite to change their attitudes. 

Peace Education Project of the Polemological Institute of the 

Groningen University is one of the best examples of evolving 

a curriculum for Peace Education in Schools. 

Taking the U.N.Charter as the 'terms of reference', one may 

certainly hope to dispel common doubts regarding political 

education, where any such effort is considered as an exercise 

in indoctrination, while effectively retaining the essential 

political element of peace education. 



As Mr.Bartelds put it:"The over-riding influence of defeatism, 

cynicism, and feeling of importance has to be replaced by in-

stilling confidence through moral education". Such a moral 

education creates a climate for positive political attitudes. 

In the peace education programme or in those groups like 

School and Wereld, Vredesopbouw and many others, what strikes 

one the most is the expanding scale and horizons of peace 

education, government finances notwithstanding. 

It is amazing, for example, to see School and Wereld displaying 

Gandhian Spinning Wheel, imported from India, in Dutch Schools 

to show what appropriate technology means, or Vredesopbouw 

making its peace education literature popular enough to be 

sold in thousands! 



ILLITERACY AMIDST AFFLUENCE 

It was in 1977, that the hidden illiteracy of the country be- 

came a recognised fact as a result of the Government's request 

to the Nijmegen University to conduct a research on illiterates 

in the Netherlands. 

According to the researcher, Mr.Cees Hammink, whom I met along 

with the Director of Research at the NCVO, Dr.Jan De Vries, 

the total number of illiterates in Netherlands goes about 200.000. 

This is a staggering figure, considering the size and technical 

advancement of the country. In a society of high technical-

performance-level with modern techniques of communication, it 

seems paradoxical that 200.000 people do not possess even the 

basic tool of performance. Literacy is a skill, a technique, and 

the inability to use it in a technically-advanced society is con-

sidered to be more a problem of technical nature. 

Although illiteracy was not recognised nationally, at least 

20 'reading and writing groups' were operating before 1977; most 

of them did not know about each other's existence. This was so 

because of the value attached to being illiterate; and it is a 

matter of shame. Such people would not want to be exposed as illi-

terates. They do not come from any specific social, cultural or 

economic groups, as in India. 

There are pensioners, house-wives, factory workers, drivers, 

skippers, gypsies, etc. This, then, makes a literacy-class more 

of a heterogenous nature group with one common denominator: the 

inability to read and write. There is nothing that binds a target 

group together as a community. A variety of interests are reflect-

ed. They may, at the most, be labelled as 'workers'. Thus, they 

have to be approached as workers, discounting a commonly beld 

social or cultural context. Since they are unable to define them-

selves as mebers of a collective, illiterates fragmented as they 

are, find themselves individually disabled rather than as a mem-

ber of a disabled and deprived social group. 

On the one hand an illiterate hesitates to expose his inability; 

on the other, there is a strong motivation to be literate. This 

is the logical otherside of the same coin. Motivation for learn-

ing has several other reasons like: 
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1. Illiteracy is a stigma in Dutch Society; 

2. The need to get a job; 

3. To be 'learned' in the eyes of their school-going children; 

4. To obtain driving licence; 

5. Self-help; and 

6. To be able to get help drom social security, etc. 

NCVO has brought together those `hidden' 	reading and writing 

groups'. It has now around 300 such centres with 7.000 partici-

pants. The Government spends nearly f1000.-- per learner every 

year. 

LITERACY, ADULT EDUCATION AND THEIR  

TECHNICAL 	POLITICAL PROBLEMS: 

The entire context of literacy programme changes considerably 

if not radically - though it may be so in an ultimate analysis -

when illiteracy is not an exclusive attribute of socially and 

politically deprived section. In other words, the reasons for 

illiteracy are not exclusively rooted in social and economic de-

privation and degradation. It is, then, basically a technical 

problem and not a political or a moral one. 

That is why, in India for example, whenever Adult Education 

Programmes have been limited to literacy aspects only they have 

not attracted illiterates as in the case of the Netherlands. 

It is possible to make an outright statement that most of the 

landless labourers in India, or scheduled castes and scheduled 

tribes are identifiable as groups of people who lack lettered 

education. That this is not true about the Netherlands is the 

reason why the literacy programme in the Netherlands has to be 

more individual-participant-oriented, more technical, and less 

political in principle. The social or political content of such 

a programme can be an additional aspect. This draws a clearer 

distinction between a literacy programme and an adult education 

programme. Obviously, then, in order to be successful and 

meaningful, the literacy programme in India has to be fundamental-

ly an adult education programme with a social and political con-

text as its inevitable and not just additional aspects. In the 

Netherlands this may be more true about adult education pro-

grammes, such as the ones conducted by Volkshogeschools or in 

Germany by the German Adult Education Association (DVV). 
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A young man in a Folkhogeschool, who comes from a technical 

school requires a political answer for his inability to attend 

regular school as much as a landless would require in India 

for his inability to acquire regular wages. One is a victim of 

alienation as a result of a certain techno-political process, 

while the other is a victim of both alienation and pauperis-

ation as a result of a certain political process. The former 

and the latter both are victims; both need organised expression 

in so far as both face the onslaught of something which is highly 

organised against him and his just interests. 

In both the scenarios the common element, the democratic frame-

work, provides the educator and the leaner with certain terms 

of reference. And that is the acceptance by the system of the 

right as an individual to justice and fair play, and certain 

legitimate tools and methods for resolving these conflics at 

least up toa certain limit. An 'alienating' democratic society 

is more dangerous and essentially antithetical to the very 

function of democracy and democratisation of the socio-political 

relations, whereas a 'pauperizing' democracy is less so, be-

cause its social institutions like family, kinship groups etc. 

are still not fragmented so as to ultimately alienate the indi-

vidual and reduce him to become an atomized unit by himself. 

However, alienation follows pauperization almost simultaneously. 

Therefore, in both these situations, with varied degrees and 

varied immediate contexts, people need to be educated and trained 

in the art of critical judgement of their contexts. 

Adult Education, in this sense, must be based on democratization 

in the true sense. Hence, it cannot but be political in its nature. 

One could see that Folkshogeschools are effectively using a 

democratic frame of reference for further democratization through 

developing a critical judgement. 

Such programmes tend to be assimilated and accomodated by the sy-

stem. Instead of emphasizing fundamental values and attitudes, 

they emphasize methods and techniques. However, so far as litera-

cy programmes in the Netherlands are concerned one may tend to 

see a limited scope for it to develop into adult education of 

this type. 
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We are made to believe that literacy is the corner-stone of 

development. Illiteracy is an abuse of poverty, and therefore, 

of the Third World Countries. What is the reason then to have 

more than 200.000 of the Netherlands' population illiterate? 

Why does this 'corner-stone' of 'development' not upset cornering 

the benefits of development and affluence to the illiterates who 

are also beneficiaries of development? This only serves as a 

pointer to the theories which are as simplistic (or deceptive?) 

as to straightaway relate poverty to illiteracy, exactly the 

way population explosion is branded as the primary reason for 

poverty in the third world. 
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RESIDENTIAL ADULT EDUCATION IN FOLKHIGHSCHOOLS (VHS): 

Among multiple and multifarious peace education programmes in 

the Netherlands, Residential Adult Education in Folk High Schools 

(VHS) is probably the eldest and the most organised one. 

While most of the 'Peace  Education projects' take the existing 

school system as their clientele, VHS provides such facility 

for non-school going clientele as well. 

Its open structure is of particular significance in a society 

where erosion of indigenous social cohesiveness, stability and 

inter-personal mechanism - like kinship and family institutions -

have broken down, giving way to ever increasing sense of alien-

ation. 

In an atomized society there is a certain vacuum so that even 

if an individual feels, he cannot articulate his feelings, and 

instead becomes its silent victim. 

There are some who feel an urge to overcome encroachment of 

this vacuum into the inner most corners of their personality 

and try to compensate somehow by acquiring the means and methods 

of self-assertion within their areas of function, skill and 

technique. 

This would enable them to channel their aspirations and energies 

into possible constructive and a self-enriching ways, and through 

this intervene silently in an otherwise complacent environment. 

VHS, through their residential adult education programma try to 

achieve this, to fill this gap, and to equip an individual with 

tools and methods for effective intervention and participation. 

Particularly noteworthy in this type of programme is their extreme 

susceptibility to the omnipresent forces of the governing system 

which tends effectively to co-opt all such peace efforts admini-

stered at the level of an individual. The problem here is to 

protect such an educational programme from becoming a functional 

paraphernalia of the establishment. The very fact that all the 

VHS are sufficiently financed by the State raises question about 

their qualification and role as anti-establishment change-agents. 
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But the very fact, on the other hands, that the VHS retain full 

autonomy of functioning and of designing programmes to effecti-

vely meet to needs of their clientele gives them the necessary 

though inadequate insulation. 

This insulation - autonomy - is no doubt fragile, but so is the 

overall system. A fragile-highly vulnerable system - tends to 

accommodate more of such forces which emerge from within. Thus, 

even those potentially counter-vailing forces tend to enjoy 

sufficient amount of freedom, balanced on the other side with 

critical dependence in the present case, in the matter of fi-

nances. 

In the light of this, more significant are their programmes of 

citizenship-education, on organizing and decision-making, and 

on democratization. These programmes help open one's eyes to 

one's surroundings, exposes one to the reality, and instills 

in one the sense of participation. The VHS programme thus ful-

fills a primary need in the process of change. There are also the 

problems of the marginal groups like the minorities the "Surinams" 

the "South Molluckans", the unemployed, pensioners and other 

categories whose problems are either of identification or ad-

justment arising out of alienation of various kinds. 

While it is politically easier to deal with an ethnic minority 

which only seeks better recognition of its traditions and norms 

vis-a-vis adjustment within the Dutch society, it is more diffi-

cult to deal with the problems arising out of the womb of an in-

dustrial civilization. This is particularly so in the absence of 

a viable and tenable ideology capable of providing viable al-

ternatives. As one of the course leaders at the VHS-Overcinge 

told me, "We tell the students that peace does not lie either 

at the Right or at the Left. We want to combine the best of 

the both". It only shows the political and ideological weakness 

of the programmes where concrete questions have to be defined 

and answered in coherent ways, without escaping from their poli-

tical implications. It has been said, and rightly so, in the 

preamble of the brochure on Folkshighschool that the VHS does 

not seek recognition for their (participants) work as improver 

of the Dutch society's economic standing, although they have 

certainly made a contribution in this area. 
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Their significance lies in their role as catalysts of personal 

and societal change and development. 

Here, it comes out clearly that unlike the formal education 

system, the focus of attention for VHS is the individual , his 

attitudes and his aspirations, rather than the dictates of the 

system. A system of education which begins from the individual 

and ends at the system can effectively create awareness for 

change, provided each of its programmes is carried to its logi-

cal and through appropriate follow-up actions. 

It was an experience to see the whole big establishment of the 

school being run smoothly with a minimum of effort. 

Ni co Pot, of the Overcinge School put it very appropriately: 

"It is a matter of aptitude and interest which defines functional 

responsibilities in this school". Harcourt's exemplary know-

ledge and outstanding capabilities could not have been utilised 

had it not been for this reason, as Harky is known for his 

'disorganization': The very fact that a person's disqualifications 

or weaknesses are discounted in favour of his qualifications is 

a reason why one finds in such a place a positive and congenial 

climate for nourishing constructive potential of an individual. 

The best of him, then, is put to work for the benefit of an in-

stitution. 

This is the internal open-ness. Similarly, external open-ness is 

also striking to one who comes from a country like India, where 

'once upon a time' in villages at least, people would not lock 

their houses. But now even in progressive and constructive insti-

tutions one finds even an electric bulb under lock and key. 

Havel to is a small village, with a close knit community. When 

people go out, they do not find it necessary to lock their houses. 

The gates and doors of the Overcinge Schools remain unlocked 

even at the end of a course when every one leaves the place. It 

is true that this is not the case everywhere. Nonetheless it is 

true in some places and is enough to show the social coherence 

of small villages in the Netherlands, which at the same time is 

in juxtaposition to its own towns and metropolis. It may be an 

evidence of normal honesty and a level of material satisfaction 

making for such honesty. While the innate honesty and social 

morality gets ground in a situation of material satisfaction, 

the same satisfaction tends to make the whole society complacent 

in a situation of highly organised violence - violence of the 
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marginally satisfied to the violence of the establishment which 

has made the whole of the Western World extremely vulnerable. 

The language problem did not allow me to participate in the cour-

ses at the folk high school, though my conversation with Har-

court and Nico, and a week's stay at the school gave me both 

the feel of the place and information. 
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TRAINING IN NONVIOLENCE 

I had an opportunity to visit Meth Medura (House of Peace), a 

Community Centre or an Ashram of sorts in Amersfoort. It per-

forms an important auxiliary function for the anti-nuclear peace 

movement by providing a training base for 'nonviolent direct 

action'. Although due to their busy schedule of training sessions, 

no structured, formal discussions were possible on the subject 

of training in nonviolence and its methods, there were unstruct-

ured, intermittent discussions with them. This was enough to 

grasp the essence of their methods and approach. I could see 

the Life Centre of Philadelphia was reflected there in their 

methods. Later, my discussion with Joyce Davison , a trainer from 

USA, and quite a number of people confirmed my observations, that 

this particular concept of training in nonviolent action is pro-

dominant amongst nonviolent action groups in the West. 

Training in nonviolence has been made into a highly specialised 

'skill', to be imparted by trainerexperts, whose expertise does 

not necessarily involve their ability to use nonviolence as a 

conceptual and strategical scheme of institutional change vis-a-

vis violence of the present system. It is restricted to their 

ability to use certain training tools for transmitting certain 

methods of interpersonal communication, groups organisation and 

group dynamics, self-assertion etc. It is more a matter of skills 

and techniques devised to facilitate efficient performance with 

self-confidence and effectiveness. There is a tremendous emphasis 

therefore on certain demonstrative and therapeutic games, exer-

cises and operational emthods which aim at equiping one with 

tools and approaches, - including his/her upgraded, heightened 

psychological preparedness and bolstered self-righteousness - for 

an efficient accomplishment of his/her task. 

These training techniques are efficiency-oriented, value-free 

neutral' tools. Value-free, or 'neutral' in the sense that these 

could be equally useful to 'train' the staff of a multinational 

business house, or a group of soldiers ready to penetrate enemy 

territory for a reconnaissance operation or otherwise, or a gang 

of bandits on a hide-and-seek game, or a group of terrorists 

about to mount an attack, or even a salesman 'convincing' his 

prospective buyer, or one who has reached a final stage of 

sublimation or realization and hence is convinced about the 
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finality of 'his truth' or even to a fool who has raeched that 

state of mind without any realization or spirital sublimation, 

or finally, even one whose only concern is to 'sell "his/her' 

idea or to accomplish his task irrespective of any ethical stan-

dards, the finality about the 'truth' and purpose of which is 

supreme to him/her. 

The sum and substance of this technique-oriented, 'technical' 

nonviolence or technology of nonviolence is that it empowers 

a person with confidence and skills for better and efficient 

performance of his role. An expert trainer from USA emphati-

cally asserted (in order to convince me about the efficacy of 

'training' in nonviolence of course) that if they (trainees) 

decide to rob someone, they would do it in a more systematic 

and proficient way than the professionals. Excellent! A trainer 

in nonviolent action says that her techniques and tools of (non-

violent) action have no bearing of the judgement of its user as 

to what it is to be used for. It is none of her/his business 

either to monitor or guide decisions. It could be used for 

orga-nising an action against nuclear power plant as well as for 

robbing someone on the highway. 

In the use of the tools and techniques thus imparted through 

training in nonviolent action, there is a priori judgement about 

the rightness of the cause of its user. There is a certain fi-

nality about the 'truth' she/he purports to establish, hence 

her/his sole and unmitigated concern is to somehow convince the 

opponent and to finally bring him over to the acceptance of 

this 'truth'. Although there is a valid reason for this impli-

cit attitude as reflected in the training approach which aims 

at creating this attitude, i t is nonetheless antithetical to the 

very essence of Satyagraha - nonviolent action. As has been said 

in the Upanishada 'Mama Satyam' (my truth is the truth) is the 

root of all conflicts, wars and violence. 

Without going into the details of the philosophy of nonviolence, 

let us see what is the reason for this one-dimensional or parti-

al meaning of nonviolence as exemplified by training approaches, 

and its marginal validity. 

The nuclear reality is the prime mover. It has thunderbolted 

people into fear of total annihilation, leaving no way for any 

compromise with the presence of nuclear armament. 



- 



It is as simple as that. It must be protested against. There is 

only one 'truth', and that is: guarantee of survival lies in 

protesting against nuclear armaments. The agenda and design of 

action is singularly determined; create public opinion in favour 

of protest. The character and form of protest is limited by the 

very fact of the nature of the issue and consciousness of people, 

hence its goals, its techniques, methods and tools. This protest 

is not based on a positive vision for somehting, it is based 

on fear of annihilation, hence against something. This, finally 

determines the content of nonviolent action and methods and 

tools of training. Since the sum and substance of training is so 

far 'preparation for protest', there is in a way a finality to 

the content and the objectives. 

It is certainly the objectives and the content that determine 

the tools and techniques, but the very one - dimensionality, in 

other words, the near absence of 'preparation for constructive 

action for change' and a positive visions for an alternative 

makes it imperative for the trainers to restrict 'training in 

nonviolence' to training in tools of preparation for a protest 

against nuclear armaments. 

Apart from the above function that 'training' performs for the 

peace movement, it has also an element of personal orientation. 

Various techniques and games of therapeutic nature provide 

psychological cooling down of an individual's feeling of being 

'lost', 'falling apart' and all that. The question is: How far 

does this therapeutic approach to training in nonviolence help 

inculcate in the individual the discipline and comprehension 

of nonviolence? 

As an answer to psychological problems of an individual, one 

has to use psychological tools. This is what conventional wisdom 

of modernism tells us. It does not make any difference whether 

one takes recourse to 'scientific' psycho-therapy or to mystical 

spirituality. Both serve the same purpose, both distort the 

same fact. The purpose they serve is to induce its gullible vic-

tim to seek individual relief for a collective disease, and to 

distract his attention from the collective character of the 

disorder that exists everywhere but shows up in a favourable 

climate. 



_ 
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The fact they distort is that the fundamental systemic character 

of all these problems of alienation are reduced to 'extraordi-

nary' circumstances of its individual victim. Nonviolence should 

be capable of exposing the destructive nature of the system, it 

must not aid it by rendering assistance through devising tempo-

rary relief of ambivalent nature that tends to tighten the lid 

over that exposure to keep the reality disguised. Such therapies 

can play a positive role if they help the individual realize his 

worth as a sovereign person capable of overcoming systemic bar-

riers and eventually transforming his environment. 

This realization - individual or collective - is not a function 

either of mystical spirituality, or, of application of therapies, 

or, even of 'training'. This requires politically and culturally 

analytical understanding of the immediate and the remote, of the 

micro and the macro, of the surrounding and the global. Nonviolent 

relationship between individuals, community, society and finally 

nature results from designing of a new order of tools including 

institutions. Protest is a potent medium for reviving, channeliz-

ing and organizing peaceful propensities of people. 

It should establish the collective nature of an individual cause, 

and not the other way round. How do we organize and institutiona-

lize non-violence? How does training become a tool for organizing 

nonviolence in all the spheres of life, not only in and through 

one's spirital life, but in socio-cultural life? 

One of the strongest points argued in favour of training which 

has no bearing on ideology (that shapes our judgement and decision) 

is that ideological pre-suppositions would obstruct democratic 

participation, and that ideological overtones in training would 

mean indoctrination. Secondly, 'training' and 'education' are 

two separate endeavours. The scope of the former is limited to 

the tools and techniques of organizing communication, coping with 

unusual situation, i.e. action situation, whereas the latter is 

concerned with intellectual discipline. The way one prepares to 

meet an action situation is different from the way one prepares 

for an intellectual discipline. This is the reason why 'training' 

has a specific context and a limited meaning. In this sense train-

ing is a 'technical' proposition. 
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It is one thing to define training in these terms in order to 

specify its scope so that it meets the immediate need of an 

action situation. But it is quite a different thing to assume 

that intellectual discipline of a specified system of thinking, 

ideology, and the methods of meeting out an action situation are 

mutually exclusive. If socio-political awareness i.e. ability of 

judgement - ethical and strategical - about the situation in 

which we act is a function of intellectual discipline i.e. ideo-

logical frame of mind, and if action is a function of heightened 

awareness, then action-discipline cannot be exclusive or inde-

pendent of intellectual discipline. Therefore, the methods of 

training in action cannot remain normatively independent of its 

ethical, philosophical foundations. One does not dispute the fact 

of training being restricted in its scope in the context of an 

action situation. The question is about the exclusiveness of its 

technique from the frame of reference that interprets action 

situations. 'How to do a thing' follows only from 'what' and 

why to do'. Training dealing with 'how', 'what' and 'why' is a 

matter of analysis judgement and motivational direction. 

The advocates of training in nonviolence generally blow up too 

much of proportion the role and meaning of training which is 

otherwise merely of a technical importance. Isn't it obvious from 

the fact that training in techniques of performance is called 

'Training in nonviolence'? 

Techniques are important because of their instrumental character. 

The essence of a technique is in its instrumentality. One learns 

to use it. 

To equate nonviolent action - Satyagraha - with a set of techni-

ques is erroneous because it discounts the motivational aspect 

associated with the use of that tool. To learn to use a knife 

does not imply learning either violence or nonviolence. If the 

motivational aspect is discounted one may call stabbing a person 

a violent act, but following him about with a knife, a nonviolent 

act. Action could not be independent of the hypotheses from where 

it emerges. 

Moreover, detachment of techniques from the value frame work 

implied in nonviolent action could lead to serious transgres-

sions in the methods of action and campaign. 





It may finally lead to the use of nonviolence as a technical 

'weapon', an expediency to be discarded at will if the results  

do not seem to be diming through. In this connection it becomes 

entirely irrelevant whether a decision is arrived at by a 'par-

ticipatory', 'democratic' method or not. It is quite often that 

such a decision or action is equated with nonviolence. In re-

sult-oriented action, then consensus or participatory decision-

making does acount for an increased possibility and leverage 

for desired results. But the discipline of nonviolence lies in 

the quality of judgement, it lies in the justness of a decision 

in terms of the values and hypotheses of nonviolence, and not 

necessarily in its 'participatory' character, as most of the trai-

ners have made it out to be. What lies behind the superficial at-

tractive facade of 'participatory this' and 'participatory that' 

is a deception, a pretext which must be exposed, so that it is 

no more perpetuated as iit is at least by those swearing by non-

violence. 

Though, I am not going to discuss it here because it is a wider 

and separate subject, I am making a mention of it to create 

doubts in the mind of the reader. Although the personalized and 

technical training has its inherent limitations in a wider sense, 

it may play a certain significant role in an environment of a 

highly fragmented and mechanised society. It may orient indivi-

duals towards a new sense of mutuality, community and simplicity. 

I could endow the individual with a sense of confidence and ini-

tiative - good personal attributes. In an overall environment of 

all consuming complacence and conformity it could equip people 

for an effective protest. In this sense some of the training 

tools are adapted to the Western situation. It would be a folly 

to try to universalize them or even to overlook the more subtle 

aspects of nonviolence as a conceptual scheme of analysis and 

strategy for fundamental institutional change. 
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DIMENSIONS OF WESTERN PEACE MOVEMENT 

A case of the Netherlands 

PEACE MOVEMENT: NEGATIVE OR POSITIVE? 

To call the European-Western-Peace Movement a negative peace 

movement, as many academicians do, is to misinterpret the mean-

ing of a potentially 'positive' movement. Protest emerges from 

present context, it is reactive as such, and therefore called 

'negative'. The western peace movement, at least its mainstream, 

is by nature a protest movement. 

It aims at influencing the present policies on nuclear armaments, 

so that the very future existence of human kind is secured. The 

peace movement, we agree, is directed towards a limited objec-

tive, its actions are limited in time and scope, its methods are 

merely demonstrative; not even fully protest-oriented, it is 

intermittent and not coherent and cohesive in so far its linkage 

with each one of its intermittent actions and its links with its 

various functions and offshoots are concerned; above all, it is 

limited only to the western countries. All these 'weaknesses' 

tend to prove the point that it is 'negative', present-oriented 

and not future-oriented, and therefore one may disqualify it as 

a revolutionary peace movement. But then, none of the revolu-

tions qualifying as future-oriented revolutionary movements on 

all those accounts has ever had to address itself to the very 

primary, the only and the ultimate issue of human welfare: the 

very survival of human life. Nothing less than that, nothing 

more than that. Revolutions have so far raised a choice between 

the existing life and better life, but not between existence or 

no existence, between survival or total doom. How can such a 

peace movement which negates the negation of life be negative: 

One must therefore examine those subtle aspects and dimensions 

of the peace movement which might have negative implications in 

terms of realization of peace in its fuller meaning and global 

implications. In that sense it might have some negative forms or 

contradictions within itself, but those certainly do not make the 

peace movement as such a negative movement. 

The peace movement raises an, incomprehensible issue, unknown 

in the history of human evolution, to the level of public debate. 
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But this is as well its limiting factor, for it is beyond the 

comprehension of ordinary human mind, which is shaped according 

to its history of experiences. The monster of the atomic age 

has never existed even in their fantasies or fairy tales. Its 

fullest possible implication has remained incomprehensible in-

spite of Hiroshima and Nagasaki. Had it not been so, its political 

articulation would have been much more subtle, sophisticated and 

deeprooted than what remains after and in-between those massive, 

impressive, and unprecedented demonstrations. 

That poverty and exploitation could be eradicated is both desir-

able and believable, but that the human life itself could be era-

dicated toally is neither desirable nor believable. This is the 

first major task, i.e. to bring people to this comprehension of 

the grave situation that the peace movement had to and still has 

to address itself to. 

More the awareness about the real nature of the situation - more 

the comprehension - more would be protest against it. Once the 

awareness about the immediate threat is created and protest gene-

rated, it would need further development and evolution in the 

form and content of protest to bring the awareness right to its 

logical end. 

IT IS LIBERATING: 

Awareness that the peace movement is generating is by itself 

liberating. Liberating because it immediately relates its parti-

cipant's consciousness to the common issue. He/she identifies 

his/her fate with that of the others. It is no more a protest for 

a cause limited to the benefit of an individual or a group, its 

cause transcends even the welfare of all its participants to all 

the non-participants, even to the welfare of the people holding 

on to the opposite views. It is in this sense that the present 

peace movement, howsoever limited, howsoever 'negative', is essen-

tially liberating for its particpants. It is therefore in this 

sense that even without achieving its declared objective, it 

would still continue to make a positive contribution so far it 

enables its participants tothink beyond what his system wants him 

to think. Nuclear weapons have not only changed the scale of war, 

they have changed the scale of people's consciousness as well, 

in spite of the fact that the real comprehension of the situation 

is still beyond an average mind. 
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MORALITY OF DISARMAMENT MOVEMENT: 

This incomprehension is one of the reasons why invariably 

one comes across a popular position; a sense of helplessness. 

During my talk with Mr. Ben Ter Veer, Chairman of Interchurch 

Peace Council, he put it in a more telling way: "We are unsure 

of our spiritual means". I do not want here to raise any con-

troversy between spirituality and rationality. However, the whole 

question of antinuclear weapon is presently dealt with at a ratio-

nal plane by all its participants and spokesmen than at a spiri-

tual or moral. Although, there is a certain moralistic overtone 

to the whole question of disarmament; the very moral question in 

regard to this is being raised within the moral environment creat-

ed by the earlier decisions on armament. A new, emergent morality 

that would create the post-disarmament society is primarily con-

ditioned by the morality governing the age of armament. A per-

ception of the global relations is still based on the principles 

of an industrial society, a technological society of the western 

model; its capitalist or socialist variants notwithstanding. Both 

make exploitation and war indispensable as instruments of progress 

for the technologically advanced. 

Emergence of spiritual means takes place primarily in a just 

moral environment. I am not talking here of that moral basis of 

a movement which demands from its participant a radical change 

in his world-view. A now world-view would mean a new value-infra- 

structure, a different value-infrastructure than the one on 

which the present world-view, our life-style is based. 

However, as very often happens, the means take the better of the 

cause they were meant to serve - as the creation sometimes over-

whelms the creator - similarly the frenzied race towards arme-

ments, by its very momentum has become somewhat of an obstacle in 

the path of that very progress which had once flagged-off that 

race. Progress now, of the accepted kind or otherwise, in the 

face of the Leviathan of the warmachine, has itself been jeopar-

dized. And hence we find all those who had once championed a per-

petual marathon race towards armaments, now in order to resusci-

tate that very progress singing the chorus of disarmament. 
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What the 'progress' - armament - disarmament - 'progress' vari-

ety of disarmament enthusiasts have now done is that, terrified 

and stabled by the degree of armament, the magnitude of its 

socio-economic costs and its obvious fatal consequences, they 

have sought to un-hinge the fact of armament from the cause of 

it. Questions regarding those priorities and that pattern of 

society in the womb of which hibernates the imperativeness of 

armament, these people are not prepared to face, let alone chal-

lenge. Yes, these are awakward questions, for they will necessa-

rily lead to questioning the entire rationale of 'progress' in 

the name of which they have brought the world on the edge of the 

precipice, and indeed which 'progress' they are committed to 

still pursue. A ready cover-up of this unhinging is provided by 

over-leading the whole question and the movement for disarmament 

with moralistic overtones. Leaders of Nations outshine each other 

at churning out moralistic homilite while advocating disarmament. 

Every country pats every other on the back - despite the occasion-

al verbal fireworks especially between the super powers - so as 

not to miss the pat on their back, as also so as not to appear 

less moral than the others; for it is the super imposition of just 

this pseudo-moral appeal on the question of disarmament which 

alone can provide a patch-work on the unhinging of the fact of 

armament from the cause of it. 

And thus the remarkable unanimity on this question. But also just 

because the whole question is assessed minus the cause which led 

to it, it has failed to yield itself to any success. And thus 

the strange spectacle of no success on a question where there is 

so much unanimity. 

Indeed success on the basis of this unanimity can at best be 

limited and transient. Since this unanimity is mere an expres-

sion of fear, of terror, of awe at the thoroughness of the capa-

city of modern armaments to overkill. It is as though all the 

leaders of disarmament were thunderbolted white by fear, rather 

than raging red with positive anger. 

Here, however, it is necessary to draw a distinction between 

the disarmament negotiations and the disarmament movement; be-

tween disarmament as championed by sovereign states, and the pas-

sion for disarmament expressed by the sovereign people of these 

states. 





The people have more at stake when they think and agitate for 

disarmament then have the States and State-leaders when they 

talk of it. 

The positive assertion to live and live without fear is what 

moves the people in favour of disarmament: (though unfortuna-

tely this assertion is not always matched by a desire to let 

other people live likewise). What makes the governmental leaders 

champion 'SALT' etc. is a necessity to license each other's 

arms and ammunition so that they can still scare their respec-

tive peoples into acquiesence. The disarmament movement as a 

peoples's movement, therefore, is spread over a much wider, a 

qualitatively much superior canvas, and the governmental efforts 

at disarmament are but a speck within that larger movement. 

However, as happens with most movements, as can happen with all  

movements, what is actually a part of that movement comes to 

over-awe, direct and control that movement; this part by making 

most of the subjective vulnerability of the movement comes to a 

position of short-circuiting the ends and aims of the movement, 

amorphous as they are, by some kind of an ideological transplan-

tation. If the parameters of the disarmament movement are not 

continiously expanded and guarded, it could well become an appen-

dage to power and the powerful, to the 'leaders of the nation'. 

Talking of the Netherlands, where the peace movement is one of 

the strongest ones, apart from very few groups like "'t Kan 

Anders", Stichting voor Aktieve Geweldloosheid, Kleine Aarde 

and very few like them who do raise questions as to what beyond 

disarmament, the bulk of the peace movement is concerned present-

ly with nothing beyond 'disarmament on their soil'. Tactically 

this may prove effective though, it may as well prove illusionary 

for the external factors are completely excluded from the calcu-

lation. Such a strategy is illusionary also because external 

factors - international geo-politics of European countries - 

weighs heavily against any possible consolidation of public 

opinion capable of offsetting the influence of such external 

factors over the fluctuating ones. 

What one envisages beyond the present 'one-step-enough for me' 

strategy determines the nature and character of that very one-

step. What is beyond 'no-nuclear-weapon-on-my-soil' position 

taken by the peace movement would determine the nature of the 
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consciousness of its participants as well as the structural 

character of its present actions. 'One-step-enough and not 

beyond' type of movements have an inherent, almost inbuilt, 

character of amorphousness, non-structurability, and ad-hocism. 

Therefore, such protests are intermittent, disjointed actual-

ly, growing in size but not in content, and extremely vulnarable 

from the variables of the situation other than that of its own. 

For example, the crisis in Poland did tone to effect dramati-

cally the popular support to the peace movement. Even recent 

events shows that political balance has been tilted considerably 

in favour of pro-nuclear weapon political parties in the Nether-

lands. However, such a strategy may become politically very 

powerful if certain permament constructive actions are carried 

out in order to provide a firmer base for consolidation of mass 

support. 

European people have become aware of USA's war posture. To put 

it in Alva Myrdal's words: "Nuclear weapons on European soil 

inexorably linked the strategies of defending Western Europe 

with global American strategies for nuclear warefare, which did 

not necessarily serve Europe's best interests; and that the 

'limited nuclear war' between two super powers would be no less 

than total annihilation - a holocaust for Europe". This is most 

ironically expressed in a common joke that goes on in Western 

Europe; "Those Americans are very courageous, they will fight 

till the last European". 

A strong anti-American feeling is prevailing amongst at least the 

vocal section of the peace movement. It is, nonetheless, shared 

by many. The American facade of good intentions, protective 

elderly shield is fast eroding. However, "the basic American 

motivation was certainly humanitarian, conducive to solidarity 

with the war-ravaged, distressed Europeans. But, as the cold 

war between the super powers gathered momentum, the United States' 

motivation for providing aid increasingly reflected an anti-

Soviet policy
1
. Not that Europeans, or even the peace movement 

discounts Soviet threat as holding substantial ground for US arma-

ments in Europe; the lurking, hidden fear came very much alive 

during the plight of the Polish-crisis. 

1. E.P.Thompson, Dan Smith, Protest and Survive. Penguin book. 
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Nevertheless, people have started questioning. The price, they 

realise, is too heavy. "The initial premise about Soviet 

intentions, against which the capabilities had to be built up, 

has become less and less a part of European thinking. After all 

the suffering the Russians had sustained during the war, they 

could have valid reason to establish a belt of buffer states 

against Germany, whose onslaught on the European democracies 

was fresh in memory". 

These two very fundamental changes in European thinking vis-a-vis 

their own concept of 'protection' is the first liberating step. 

Campaign for disarmament draws its strength from this awareness. 

PROTEST, CHANGE AND SURVIVE: 

If the peace movement succeeds in creating enough pressure for 

achieving nuclear disarmament as a first step, it will also have 

to ensure reversal of the process of armament. European mind 

still thinks in terms of war as a historically necessary and ac-

ceptable instrument for resolution of conflicts. Peace resear-

chers in Europe see resolution of international conflicts as a 

pre-condition for disarmament and demilitarization. However, 

peace researcher's view is not everybody's view. The popular 

participation in protest action is still an unreliable source 

for a judgement on the question of their attitude towards the 

system that heavily relies on war, if not nuclear, at least con-

ventional. The same Alva Myrdal, after all her attack on American 

strategy, concludes with a very strange note, which is untenable 

in light of her own analysis of the war dynamics. She says, "In 

fact, and that should be the over-riding concern, the United 

States does not need to have these (cruise missiles etc.) weapons 

in Europe. If it maintains its strategy of using nuclear strength 

to defend Western Europe, it need only detach some of its sub-

marines, equipped with nuclear warheads on ballastic missiles, 

targeted and ready to fire in case of an attack against Western 

Europe. That should be sufficient to deter any such attack". 

1. Aiwa Myrdal of cit. PP-90. 

2. Protest and Survive, PP 106. 
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There are less people who question the very logic of armament 

than those who question only the deployment of a particular 

class of nuclear arms. That is probably the reason why while 

there are millions who participate in protest demonstrations, 

the process of political articulation and political consolida-

tion on the line of a structuralized ideological organisation 

is very slow. 

In order to reverse the process of armament, it is necessary 

first to undermine the ideas, institutions, and political pro-

cess that foster the arms race. 

Shockingly, people's faith in right wing political parties has 

grown within the past one year as the recent provincial election 

in the Netherlands show. While on the other hand one must recog-

nize the growth of ecological movements which tends to develop 

into more profound dimensions of the peace movement. 

Nuclear armament and its lobby is the most glaring example of 

how sophisticatedly violence is organised and institutionalized. 

In the process, it accumulates all the energies, transforms all 

the structures, thereby creates its own supportive systems in-

cluding a supportive infrastructure of values. 

The 'defence-potential" of industrial society has crossed all the 

limits. Of the total Research and Development in USA, Britain, 

France, West Germany and USSR 96% is only in the field of mili-

tary R & D. Technologies and industrial structures are primarily 

geared to raise the "defence potential", which, in fact, is 

'War-Potential'. Lord Zuckerman has rightly said, "the decisions 

which we make today in the fields of sience and technology deter-

mine the tactics, then the strategy, and finally the politics 

of tomorrow". 

The net outcome is a war-potential culture, war-potential life 

style, civilian life is more or less the spin off of the military 

agenda of developments in science and technology and the suppor-

tive economic 
 
and political structures. The virus of war-making 

machine has permeated all other organs. It must be countered at 

all the levels in a strategic fight against it. A mere protest 

against a particular weapon in a particular territory does not 

rule out the existence and growth of a system which surviews 

on war and exploitation of technologically less 'developed'. 
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We must not overlook the fact that in the Western system 

war production, armament-production, and economic growth 

are mutually interdependent. It is a matter of common know-

ledge that the highest growth rate USA had in recent years 

was during Vietnam-war. War has become indispensable integral 

variable of the Western system and its economic and political 

health. Deprived of this diet, the system will face a grave 

crisis. That is how the whole life-style has become war poten-

tial. 

DISARMAMENT AND DEVELOPMENT: 

Advocates of military versus developmental use of resources 

generally put the equation in a most simplistic manner over-

looking infrastructural compulsions of the system, as if it is 

only a matter of the free will of political decision makers at 

the level and time of budgetary allocations. Such simplifications 

overlook, and distract public attention from the fact that the 

entire infra-structural character of the system acts upon re-

source allocation as the primary deterrent and determinant. The 

bulk of the infrastructure of economic, scientific, industrial 

and financial institutions that the system has created, by vir-

tue of their intrinsic nature, claim certain resources. 

'Development' being no more than a corrollary of such a system, 

it is simply not adapted to absorb and utilise more resources 

independently, as much as the advocates of 'peaceful purposes' 

would like to allocate in order to reverse the process of mili-

tarization, than are allocated to the developmental purposes. 

Even if 10% of the 40% of the total scientific talent presently 

employed in military research and development were to be employed 

in the field of peaceful purposes or developmental purposes, the 

existing development infra-structure does not have the capacity 

to utilize their scientific expertise, at least this is true 

about third world countries. This is evident from the fact that 

in countries like India, whose developmental needs need not be 

explained, a 'scientific-pool' system had to be devised for 

those 'West-returned' extra-qualified scientists and technolo-

gists who could not find jobs suited to their high qualifica-

tions. 
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Although 'conversion-options' suggested in a U.N. report tries 

to provide an answer to this, it is fallacious being structu-

rally oriented towards greater industrialization. 

That disarmament would lead to release of scientific, tech- 

nological and financial resources presently needed for develop- 

mental purposes is not a very tenable argument in the face of 

the fact that the infrastructure conducive to humane development 

is presently not capable of absorbing multiplied surpluses 

The development that it might reinforce would only be reinforced 

through the developmental infrastructure that has been created 

in the third would countries as part of the global western stra- 

tegy of development wherein technologically less-developed functions 

only as an industrial-political infrastructure for the resource 

outflow towards technologically more developed functions. 

This has created internal colonialism in every developing coun- 

try with heightened tensions between rich and poor, with a 

widened gap between rich and poor, with its net outcome in the 

Third World societies. Advocates and promoters of 'development' 

in the industrial democracies of the West, need to be 'protected' 

not only by nuclear war-heads but also by the support of the 

entire gendarmerie of every single dictator in the world. 

Therefore, even if the surpluses are generated as a result of 

disarmament and put to use into the present channels of develop- 

ment, they cannot but contribute to the growth of authoritarian 

trend, poverty, violence and even wars on the Third World 

theatre. Dynamics of development, colonisation, and armament race 

are so organically interlocked and inter-dependent that one can- 

not exist without the other. Reversal of armament-race would 

necessitate reversal of the very process of colonisation, sup- 

ported by the present technology and development policies, and 

growth of alternative institutional infrastructure capable of 

effective political articulation. 

What is it that disarmament enthusiasts aim at, apart of course 

from ensuring, as far as is possible, that the dooms-day for 

humankind is postponed, if not finally averted? There is no 

doubt and the U.N. Report on Disarmament and Development, further 

proves this, that the pith and substance of the disarmament move-

ment is to further expand the industrial growth in the industrial-

ised countries and to guarantee the increased modernisation, 





- 35 - 

'development' of the 'developing' countries by making modern 

industrial technology and the resources that would he released, 

were disarmament to be even partially achieved, more easily 

accessible to them. That is to say that it is within the modern 

industrial parameters that the expected fruits of disarmament 

are to be adopted. It is a naive expectation than of a better, 

peaceful and harmonious world from such an adaptation. 

What is really needed is not to control wars (magnified violence) 

but to control structural violence at all levels. A strategy to 

combat structural violence is a condition precedent to the fruition 

of attempts at disarmament. Apart from identification of the 

elements of violence-potential norms and structures, this strategy 

has to be built around peace-potential norms and institutions. 

Violence does not exist in vacuum; it has institutional support. 

Violence begets more violence, but it also begets out of com-

pulsive necessity almost, its own support, its defence, its 

justification and ultimately, its inevitable reproduction. It 

comes to acquire not only a role for itself in society, but once 

it establishes a "raison d'être" for itself in the minds of the 

people, it gears society with all its paraphernalia of structures, 

around itself. The most obvious expression of the endemic seepage 

of violence into the interstices of society is the arms race, 

which is not only produced by this structural violence, but 

which also further sustains it. Thus, we insist, that a protest 

against the logical end-product of violence, against its symptoms, 

is a partial protest. Or shall we say, it is a protest which 

even while being welcome as a protest, is still not a protest 

which by itself will yield a society truly healthy. It may even 

become a structural necessity for an industrial society, which 

needs to guard against an accidental war and this protest could 

be used to prompt that sudden war. If the process of armament is 

to be reversed then it is necessary that those ideas and institu-

tions which nurture, explain and legitimize violence, are iden-

tified understood, criticized, rejected, and finally replaced. 

It is precisely this that the present disarmament movement is 

not addressing itself to. The direction of its growth seems to 

be limited within the normative framework of an industrial society; 

political, ideological shades, slogans and variants notwithstan- 

ding. 
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Indeed the 'conversion options' generally assumed by the dis-

armament people and specifically pointed out by the U.N. 

Reports, while (ostensibly -  meaning to divert resources from 

'armaments to development" will actually further perpetuate 

a war - potential culture and a life-style feeding on and nur-

turing exploitation, inequalities and violence. 

There is very little confidence which people have in the sanity 

of world leaders. But here is still hope if people are actively 

involved in bringing about peace and conviviality in their own 

lives and in the lives of their fellow beings. The movement 

for disarmament can be one such effort. But it would be necessa-

ry to prevent this movement from getting stalled or, from taking 

a tangential direction. For this, the movement must always 

keep itself dynamically alive to its aims and to its direction. 

It must keep reminding itself that the prevention of annihila-

tion of human-kind is not its ultimate goal ; its ultimate goal 

is the structuring of a non-exploitative, non-violent, convivial 

society. 

Among the questions which the movement will have to continuously 

examine are: the role of structural violence in the ultimate 

growth of war-like situations, and of actual wars. What will 

also have to be questioned is that the role of industrial tech-

nology is not only giving birth to the tools of war, but more 

importantly, in causing such cultural distortions which make 

people expect and prepare for war. 

Lastly, history will judge the entire movement for disarmament, 

merely as one of the numerous 'also ran' events, if this move-

ment gets gripped by the fear of annihilation so much that it 

invests all its momentum and all its potential in merely stal-

ling that annihilation. It should be obvious to anyone that the 

Leadership in the industrial countries is not opposed to war so 

much as it is scared of a sudden war. Indeed, they consider war 

not only as an effective, but also as a legitimate means to 

realize their hegemonic ambitions; but they are very apprehen-

sive and somewhat allergic to the possibilities of war by acci-

dents. 
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Nuclear arms have made this possibility very probable. Their 

support to disarmament, therefore, is actually an attempt to 

license war; that is to have an agreement on the ground rules 

of war. Their's is an attempt to revive the sadistic norms of 

a conventional war, so as to pre-empt the shock of nuclear 

war. Will the disarmament movement see through this and dis-

allow itself to be dragged into such perverse war games? Can 

the disarmament movement redefine the option: Conventional 

war vs. nuclear war, to the option: War vs. the final institu-

tionalisation of peace? 

POSITIVE ROLE OF SOME GROUPS: 

There is nonetheless, a certain growth of number of groups 

which are seeking alternatives. Groups like "Kleine Aarde", 

Foundation for the Extension of Active Nonviolence (SVAG), 

"'t Kan Anders" ,`Basis' groups andso many others which are 

deeply rooted into their beliefs in nonviolence as a way of 

life. What I would like to mention here is that an organisation 

like SVAG in particular, as I could see it, has a very impor-

tant role to play in order to raise such issues and also in 

order to raise debates amongst the various groups; ranging 

from disarmament groups to conservation or ecological groups. 

One can also see that an intellectual revolution is underway 

in Europe and America apart of course in the Third World coun-

tries. The peace movement has much to benefit from this intel-

lectual revolution. The Third World societies have even much 

more to benefit from that, only if they can shed their intel. 

lectual hangovers, heavily in favour of the conventional 

western thinking. 



 



AFTER WORD 

We share today a greater realization and a better comprehension 

of the world forces operating with equal vehemence in these two 

parts of the globe, which, facing seemingly diametrically op-

posed immediate realities, nonetheless, in the ultimate analysis, 

are traversing the same path, of course with different speeds 

and are at different points of departure on the same line. 

Although, the reality in the West has pitted the European Peace 

Movement against the threat of total and drastic annihilation, 

the reality in India has pitted its peace movement against the 

massive problem of erosion of indigenious institutions, culture 

and way of life resulting in poverty and violence. 

Thus, the peace movement in Europe and in India have two diffe-

rent immediate contexts; however, both are slowly but surely 

coming to a common analysis of the situation and at a common 

understanding of the global reality which is singularly opera-

tive overall the societies and creating different shades of 

violence. 

Both these extremes are linked up in a continuous process of 

colonisation of the poor by the rich. 

Nonviolence, or Satyagraha, as a tool for resolving grievances 

within the moral environment of a given socio-political system, 

or nonviolence as a personal or spiritual attribute existed even 

before Gandhi. His singularly outstanding contribution was radi-

calisation of nonviolence, the strategy for social change based 

on the inversion of the forces of colonisation in the sole inte-

rest of increasing individual's autonomy in harmony with that of 

the others and of the society and environment. Radical nonviolence 

rejects the established moral standards of the system, promotes 

a new moral environment. Moral standards in this sense must be 

understood as the principles governing a system; principles that 

shape our judgements and decisions. 

In Western countries, nonviolence has found its application main-

ly in situations of social and political injustice, and therefore, 

its scope has largely been limited to its protest function. 

Thus, the definition of nonviolent action tends to revolve ground 

'mobilising and organising' through peaceful means and methods, 
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combined with such methods for 'expressing grievances'. Obvious-

ly, therefore, there is predominance of technical and methodolo-

gical aspects of nonviolences, nonviolent protest (direct) 

action. An immediate context provided to nonviolent action by 

the military-industrial complex of the Western society has neces-

sitated development in the techniques of protest. On the other 

hand, appallingly increasing poverty and exploitation in and of 

the Third World Countries has necessitated development of a new 

technology, new tools and institutions as a corner stone, or, as 

leverage of change, along with developments of techniques of 

Satyagraha in the situation of political or social oppression. 

This realization brings us closer to Gandhian thinking on develop-

ment and nonviolence. While Europe is gruelling under the heat 

and the burden of nuclear stockpiles, while the potential and 

immediate sufferers of a probable nuclear catastrophe are struggl-

ing peacefully to force the governing system to compromise with 

the people's desire to survive, while there is no concrete socio-

political revolution in sight either in the West or in the East, 

there is an intellectual revolution under way in the West and 

in the East. These intellectuals are increasingly coming around 

to the basic precepts and principles of Gandhi's thinking. There 

is a greater need, therefore, to disseminate Gandhian thought as 

well in Europe, for the linkage between the peace movement in 

Europe and the Gandhian movement in India should serve as a basis 

for common endavour to understand the problems of Development, 

Disarmament and nonviolence. 

This is also important from the point of view of the increasing 

role that the Western countries are playing in so-called 'develop-

ment' of the developing countries including that of India, thereby 

reducing the phenomenum cultural decay to poverty and thereby to 

mere 'developmental' problems, rather than to redefining the social 

goals of both the 'developed' and the 'developing' societies and 

to understanding the processes that have destabilized the stable 

societies. 

In India, the post-Gandhi Gandhian movement, particularly the 

present one, has yet to be vigourous enough intellectually to be 

able to force the conventional thinking on development to take 

new course even at home. 





However, the very national and international situation today 

provides enough reason for such a thinking to emerge. In recent 

past it was mainly due to the late Sri Jaya Prakash Narayan, 

Sarvodaya Leader and a great statesman, that Indian intellingen-

tia was inspired to come out of their shallow intellectualism 

which was no more than the hangover of the colonial tradition of 

thinking. The vast experience of the Gandhian movement and its 

institutions in the field of alternative development and in 

Satyagraha provide ground for vigorous intellectual explorations 

and reformulations, for it is one of the most rare experiments 

on a scale of a movement directed against destabling industrial 

culture. 

On the other hand, in the West the peace movement has yet to arrive 

at its critique of industrial civilisation, although a very pro-

found critique of it in recent years has comes from the West it-

self. Absence of such a critique is evident from the 'radical' 

tendencies in peace movements to fall back on Marxian logic, or, 

losely defined socialism. There is also a simplification general-

ly handed out under different brands of nonviolent theories: 

Socialism minus violence is one such kindergarten definition. 

If the function of Peace Research is to develop nonviolence as a 

conceptual scheme capable of providing a necessary framework for 

analysing the crisis in industrial mode of production, only then 

the right answer to the armament race would be found. And it is 

only then that protest and other forms of peace actions will set 

off a cultural revolution rather than finally falling back on 

one or the other deceptive variants of industrial orders. 

Present ideologies - capitalism or socialism - are incapable of 

providing any viable answer to crisis they have led the world 

into, for both vary only in shades and not in substance. Only a 

small part of the Western Peace Movement appreciates this ideo-

logical problem. 

The Indian peace movement, the Sarvodaya movement or the Gandhian 

movement, had emerged from this very 	consciously. Experiments 

of alternatives therefore need to be seriously examined in the 

light also of the crisis of the Western society, therefore, 

linkages between both the peace movement will benefit the both. 
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