
than a hundred demonstrators 
in Washington encamped at the 
entrance to National Selective Service 

headquarters opposing conscription and 
the Viet Nan. war. Earlier in the day they 
had put down a "human carpet" over 
which Some Selective Service employees 
and some policemen had indeed walked, 
but the discipline held and no violence 
erupted. Ncw it was after midnight, and 
a smaller group was keeping an all-night 
vigil. 

A young man arrived from another 
action group (he said) and chided them 
for not being 'militant enough." He 
proposed a new tactic that most demon-
strators thought would lead to a brawl. 
They began to suspect his motives. In-
stead of arguing or making charges 
based on suspicion, they said : "Let's use 
our training -methods. We can roleplay it. 
Let's try out your idea." They did and 
the result suggested the tactic would be 
disastrous. The young man complained 
it hadn't been a fair test, so they did it 
again with the same conclusion. The 
man left, the demonstrators were spared a 
difficult argument and they resumed their 
vigil. 

Preparing to negotiate 

Some Puerto Rican "squatters" in New 
York city-  were  negotiating with landlords 
through attorneys. They decided to try 

their own land at negotiating instead 
of 	entrusting 	it 	entirely 	to 	their 
lawyers. They were inexperienced in this 
matter and asked the Quaker Project 

on Community Conflict to help design 
and carry out a training program. 

To prepare for the next session, the 
trainees used roleplaying to test their 
approach and tactics. Team members 
and fellow actionists then watched the 
results played back on videotape. Together 
they worked out the main lines of argu-
ment, suggested better tactics, and agreed 
on the approach most appropriate for the 
'next session. The negotiations were also 
videotaped and played back that night to 
about 400 people who saw and heard 
what their team had said and how the 
lawyers for the landlords responded. 
Out of this meeting came further sugges-
tions to the team and a better understand-
ing of the issues involved. 

These are but two recent examples of 
how groups increasingly rely on training 
to prepare for action, improve perfor-
mance and promote solidarity among 
participants in movements for social 
change. More training programs can be 
listed, for example, for : 

(i) marshals and observers at Kent State 
University, following the student 
killings in May 1970; 

(ii) high school students in suburban 
Philadelphia (and some of their 
parents) trying to change school 
policies; 

(iii) United Farm Workers developing 
theater techniques to present their 
case; 

(iv) "hippies" in Atlanta learning to cope 
with police harassment; 

(v) a black-white group engaged in 
community organizing in Nashville; 

(vi) marshals for peace demonstrations, 
for a rock concert at Randall's Island 

(New York) 	for a Black Panther Party 

in New Haven, for a peace-keeping 
force to deal with disrupters at a 
county fair. 

By a conservative estimate, at least 
25,000 people have participated in train-
ing for nonviolent action during the past 
five years. 

Training for what ? 

Training can serve many purposes. It 
can prepare for action—perhaps its pri-
mary use. It can help reveal attitudes and 
feelings, test tactics, improve skills, deve-
lop confidence and solidarity, and provide 
a bridge between theory and practice 
(Olson and Shivers, 1970).' 

The content of a training program 
depends in the first instance upon the 
mandate of the group. Third parties, for 
example, may function as observers, 
mediators, or conciliators. If they func-
tion as peacekeepers, they serve the civil 
peace which embraces all parties, includ-
ing the public. The mandate for these 
third party activities may derive from 
the law, the conscience of the community, 
or an agreement among the contending 
parties. 

On the other hand, a group may want 
training to help win its own particular 
objective. Its organizers are an essential 
part of the infrastructure of the action. 
They learn to provide services ; for 
example, to give information, direct traffic, 
dispense first aid or monitor potential 
trouble spots. They learn to handle 
conflicts, within the group or with rival 
groups. They provide a good example, 
and carry the action forward, sometimes 
by loyal adherence to plan or discipline, 
at other times by initiative and improvisa-
tion. 

The kind of training will depend upon 
the task, and the approach associated with 
it. Training for conciliators, for example, 
will differ markedly from that designed 
for partisan actionists such as guerrilla 
theater players. Conciliation requires a 
"low profile", a patient attention to the  

ing a surge of adrenalin in one's arteries. 
By contrast, guerrilla theater emphasizes 
expressiveness, caricature, and dramatic 
flair. 

Trainers and action gro ps usually 
work out together the desigr and content 
for a particular training pro ;ram. They 
need to consult often and fran ay, so that 
the training meets real need rather than 
fulfilling a ritual. Traditionally, training 
programs of various kinds have concen-
trated power and decision-making in the 
hands of directors, even more than is the 
case with the usual teacher in a classroom. 
To offset this tendency, trail ers need to 
consult fully before and after he program, 
and trainees should be invol red in deci-
sions at every possible poi it along the 
way. 

"Package programs" are also offered. 
either for a specific group such as high 
school teachers, or for a certain in topic such 
as civil disobedience. Wo kshops and 
conferences are offered c ealing with 
problems of changing attitud :s, or coping 
with one's feelings about violence  

What methods for what skills ? 

Roleplaying is the mos : commonly 
used training technique. It can be used 
for many purposes : to tri out a role, 
anticipate tactics and strategy, reveal 
feelings and cope with them, 	develop 
skills, illustrate dilemmas, evaluate per-
formance, etc. Street speaking, situation 
analysis and quick decision exercises help 
to develop "rules of thumb " in action 
situations. Harder to leer is how to 
design roleplays or training workshops 
Strategy games, scenario writing, or 
simulation exercises help in understanding, 
how to think strategically or develop a 
campaign. Most trainers incorporate 
elements of group dynamics, sensitivity 
training, and practice in var ous enabling 
skills. 

Problem solving 

Much of this training is helpful to 
actionists generally. Spec al 	problems 

Charles C. 'Walker 
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one is to engage in responsible, sustanned 
action. On the other hand. one may feel 
humiliated and demeaned by what an 
opponent says or does, and may be 
tempted to retaliate in kind. Resolving 
such dilemmas is easier done than said, 
and is more likely to be accomplished in 
a group sel Ong than by individual reflec-
tion. Repeated roleplaying, combining 
critical evaluation with supportive and 
friendly assurance, may bring forth the 
creative response, the word or act which 
best serves the cause for which the group 
is working. 

Trainers help to resolve thorny prob-
lems that arse for organizers. For exam-
ple, some planner, sere tempted to 
dispense with marshals at demonstrations 
because they sometimes carried out their 
assignments ineptly or in an authori-
tarian fashion. In turn, some marshals 
began to wonder  whether they indeed 
deserved the epithet "peace pig". Train-
ers developed new approaches to the 
problem in three ways : (1) they carefully 
analyzed the functions and limits of the 
task, reaffirming the need for marshals in 
specific situations ; (2) they emphasized 
a spirit of service rather than assertiveness; 
and (3) revised some procedures. such as 
when to use or not to use identifying sym-
bols such as armbands (Walker, 1970e). 

While training may produce solutions 
or better approaches to sonic problems, 
its longer term effect is to provide a set 
of techniques, attitudes and procedures 
which will help individuals and groups 
deal with problems. In this sense it is 
a democratizing influence. As more 
people are equipped with the knowledge 
and skill that empower them for effective 
action, they can better cope with the 
entrenched interests, rigid bureaucracies 
and inertia in the community that so 
often frustrate the work for social justice 
and human welfare. 

Settings 

Training cart take place in a variety of 
settings. The favorite one is the work-
shop, developed for this purpose initially 
by the Congress of Racial Equality, first 

•  

may last as little as an hour or as long as 
a summer. It can accommodate a few 
specialists for intensive work, or thousands 
of recruits for mass briefings. The work-
shop can incorporate specific theories of 
learning, of group development, of social 
change, or of nonviolent action. 

Other settings may be training centers, 
high school classrooms, university, tele-
vision studios, a campaign, or an action 
project site. On-the-action-scene training 
was a feature of some of the mass actions 
in Washington in the spring of 1971. 

A campaign or protracted action 
project provides an excellent setting for 
training. "Learning by doing" is usually 
sound doctrine but, as Kenneth Boulding 
points out, experience is an expensive 
teacher. Someone may be injured before 
a novice learns how better to cope with 
threats. Campaigns would become even 
better training grounds if from inception 
they incorporated a training program, 
along with rigorous and reliable evalua-
tion methods. 

Styles 

As training programs have developed 
and spread across the country, differing 
styles have emerged. The word "style" 
is chosen to suggest a composite effect 
rather than sharp distinctions in theory 
and practice. Three predominant styles 
can be identified, reflecting in some 
measure their origins, sections of the 
country, experience of the staff, and move-
ment motifs. They can be summarized 
as follows : 

(i) skill-centered, especially 	skills 	in 
dealing with conflicts; 

(ii) action-group-related, emphasizing on-
going work with constituencies; 

(iii) attitude-oriented, often emphasizing 
lifestyle and community. 

All the approaches share common 
elements : a democratic ethos, some atten-
tion to improving skills, a commitment 
to action, a spirit of service rather than 
self-aggrandizement. Of course, different 
action groups require a special approach; 
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Denver may fail with hospital workers in 
Charleston. Some encounter group 
methods may help with suburbanites 
reluctant to face conflicts frankly; such 
techniques would be .out of place for a 
group of strikers who just experienced a 
tear gas attack by the police. 

Style and tone are often decisive in 
whether a group will respond to the 
trainers. Is the trainer sufficiently "like 
them" to qualify as someone to whom the 
trainee will be vulnerable for a time ? 
Is the trainer attuned to their experience, 
vocabulary, lifestyle, problems? Thus the 
trainer today tends to minimize the 
"authority" of wider experience, more 
knowledge, even expertise. Instead the 
emphasis has shifted to enabling, to help-
ing others to experiment, decide, plan or 
evaluate. 

Origins 

The most prevalent form of training is 
the briefing session. Without calling it 
training, most action groups have always 
prepared participants by giving informa-
tion, making and clarifying assignments, 
dispensing advice, perhaps mimicking an 
inept approach as a warning. Some 
religious groups fashioned disciplines and 
exercises to enable their votaries to act 
more consistently and intensely in an 
altruistic or nonviolent way.3 

Training for nonviolent action as now 
generally practised in this country can be 
traced initially to the influence of two 
writers in the 1930s. In 1934, Richard 
B Gregg, in his influential book THE 
POWER OF NONVIOLENCE, described 
in detail the Gandhian method of satya-
graha, or militant nonviolent action. 
Gregg claimed, as did Gandhi, that care-
ful training and organization were major 
factors in its success. His pamphlet 
TRAINING FOR PEACE was published 
in 1937 as a supplement to the earlier 
book. Here he marshaled evidence from 
many fields to show the cardinal impor-
tance and unique contributions of 
training. 

Another landmark book v as Aldous 
Huxley's ENDS AND MEA NS, publi-
shed in 1937. One of the most widely 
read writers, he argued that good 
intentions are not enough, that  new forms 
of education and psychophysic il re-educa-
tion are required if social reformers are 
effectively to carry out new programs for 
social justice and peace. 

In the 1940s, the cell group and the 
workshop became useful nstruments 
through which to organi; a training 
programs. In 1947, the Fel owship of 
Reconciliation published Doug as Steere's 
pamphlet CELL FOR PEA :E. Steere 
cited precedent and practical e: perience to 
argue that the threefold a) approach of 
study, meditation and action 'as effective 
not only in cultivating persona disciplines 
but in working for social change in local 
communities. Some movement leaders 
who had been committed Marxists also 
believed that the cell group w; s an effec-
tive vehicle for both training and organi-
zing. 

The action emphasis was a feature of 
the workshops held by the Congress of 
Racial Equality. Its first w as held on 
Chucago's South Side hn 1945, with about 
15 participants. Two year later in 
Washington, George Houser and Bayard 
Rustin began a series of Workshops that 
foreshadowed methods used in today's 
training : roleplaying, sociodrama, group 
decision making, and action a; the train-
ing milieu.4  Over the years CORE worked 
with dedication, discipline and imagina-
tion to fashion a method which later 
served the civil rights ,movement with 
unexpected power. The "C ARE way" 
was based on a constant ii teraction of 
analysis, training and action 

Numerous direct 	actic n projects 
against war provided valuab e organizing 
and training experience durir 3 the 1950s 
and early 1950s. They prot sted nuclear 
weapons testing, the Korean war, making 
the H-bomb, or chemical a id biological 
weapons; they resisted the draft, war 
taxes, air raid drills and shelters, or 
repression. These projects of en employed 



planning was 	 required. Many local people 
became involved, and gained organizing 
skills; because these projects primarily 
dramatized issues, or set the stage for resis-
tance, they became the training ground for 
the radical pacifist movement which 
emerged during this period.' 

Civil rights campaigns 

The first major campaign which 
enlisted training staff and resources from 
several organizations was during the first 
year of the civil rights movement. The 
FOR and CORE put their two decades 
of experience at the disposal of this 
movement. Glenn Smiley, for example, 
conducted numerous workshops in the 
South, in particular in Montgomery 
preparing for a return to riding the 
buses. The style of training in the civil 
rights movement was primarily verbal. 
From the early days of the Montgomery 
bus boycott, the mass meeting served both 
organizing and training functions. Later, 
with the advent of the sit-ins in the 
1960 s roleplaying was used by such trainers 
as James Bevel, James Lawson, Bernard 
Lafayette and James MaCain.7  Manuals, 
flyers, and even a "comic book" were pre-
pared by other groups for the movement. 
When student support grew on campuses, 
and other social issues emerged as a conse-
quence, training workshops were sponsored 
by pacifist groups who knew the trainers 
and offered their services and resources.' 

Another major campaign where 
trainers played a significant part was the 
1964 Mississippi Summer Project. Several 
hundreds c f young people, mostly college 
youth, responded to a call from four 
organizations in the South to share the 
danger and help in the hard work of 
community organising. A two-week train-
ing progra:n was held at Oxford, Ohio. 
The book A MANUAL FOR DIRECT 
ACTION by Martin Oppenheimer and 
George Lakey was written for that work-
shop 9  

For the Poor People's Campaign in 
Washington in 1968, training programs 
were carried out for marchers along the 
way and for Washington area support  

programs, and a training workshop was 
part of the Poor People's University. Sonic 
of the problems in that project arose 
because marshaling at Resurrection City 
was turned over to groups, some of them 
street gangs, with little background, let 
alone training, in nonviolent action 
(Fager, 1969, pp. 36-39). 

Student movement 

During the hundreds of student demon-
strations in the 1960's, student leaders 
often relied on the experience gained in 
the civil rights and peace movements. 
Some direct connections can be shown 
between the 1964 Mississippi Summer 
Project and the Berkeley movement that 
fall. At many colleges and universities, 
new groups sprung up with a threefold 
orientation of study, training and action. 
Sometimes these developed into formal 
courses. The college staff of the American 
Friends Service Committee, for example, 
included such training as a major empha-
sis in its work during those years (Zietlow, 
1966). 

The main training ground for the 
student movement was not a formal 
structure or method. It was the movement 
itself. Endless hours were devoted to 
analysis, discussion, planning, writing, 
meeting—characteristically for an impend-
ing action." 

One of the more dramatic yet untold 
stories is how a team of trainers from the 
Friends Peace Committee was invited to 
Kent State University soon after the 
students were kiiled there in May 1970. 
They inaugurated a carefully wrought 
program of training which prepared the 
way for actions and new organizations 
committed to nonviolence, working for 
new directions at Kent State. Despite 
fears and dire warnings, the anniversary 
observances last May took place without 
serious incident." 

Peace demonstrations 

Marshaling for peace demonstrations 
became a substantial task as they grew in 
size and number, from the time of the 

Spring Mobilization in 1967. 
relied increasing on trainingly staffs. Brad-
ford Lyttle, in planning for a November 
1969 demonstration in Washington, iden-
tified 58 marshaling tasks (Lyttle, 1970). 
As many as 4000 marshals would be 
trained for large demonstrations. 

During the Spring actions in Washing-
ton in 1971, organizers and trainers 
worked more closely and intentionally than 
in any previous mass action. Three trainers 
were put on the executive committee. Two 
impressive manuals were produced, one by 
Zietlow and Yaffe based on the experience 
of the growing training network, the other 
a printed manual by the Mayday Collec-
tive preparing for specific disruptive 
actions. Training teams, perhaps a hundred 
people, gathered in the capital before the 
actions, working in regional or program 
centres, with "affinity groups," and later 
at the action scenes. Not only marshals 
or organizers participated, as often was 
the case before, but also a large number 
of demonstrations. Apparently veterans 
used some of their military training and 
experience in carrying out their impressive 
actions, The training group became a 
major part of the infrastructure of the 
demonstrations. 

In early 1971, training was taken 
seriously in preparing for Culebra Action, 
a civil disobedience project to try to get 
the U.S. Navy off that Puerto Rican island 
which was used for shelling and bombing 
practice. In Philadelphia, a Quaker Action 
Group held a one-day training session for 
its action team, but in San Juan there 
followed for the larger team a week-long 
intensive training period under the auspi-
ces of the Puerto Rican Independence 
Party. 

Training centres 

The committee for Nonviolent Action 
established an action and training centre 
at Voluntown, Connecticut, in 1960. For 
more than a decade, it has served the New 
England area in particular, but also a 
wider network of actionists through its 
workshops. 

 

15-16, 1962, set the stage or the emer-
gence of new training institutions. Spon- 
sored by New York Friend. Group, Inc. 
(organized by Theodore Olson and 
Charles Walker; Robert C ilmore was 
chairman), it brought togeth 	specialists 
from a variety of fields civil i ights leaders, 
peace workers, labour orga organizers, police 
trainers, street gang work Ts, student 
organizers, and some with experience in 
national liberation struggles . Here was 
crystallized the general r pproach, in 
theory and practice, which characterized 
the training enterprise throug h the 1960 s. 

In 1960, the Canadian Friends Service 
Committee, at the initiattive of Murray 
Thomson, began the Grindstone Island 
summer institutes, co-spon ored by the 
AFSC. Updated techniques of group dyna- 
mics were incorporated into he program. 
The book THIRTY-ONE HOURS by 
Theodore Olson and Gordor. Christiansen 
reported on a 1965 marathon roleplay and 
has provided data and ana ytic material 
for many trainers. 

Three significant traini ig programs 
originated in 1965 : 
(i) Upland Institute; Chester, Pa. Later 

the Martin Luther King School of 
Social Change. Organ zed by New 
York Friends Groups, Inc.; Robert 
W. Gilmore, Chairman Plans deve- 
loped by Theodore 	son, George 
Willoughby and John Thomas. 
Offered a two-year accredited master's 
program. 

(ii) Institute for the Study o Nonviolence; 
Carmel, California, late • to Palo Alto. 
Organized by Joan Boez and Ira 
Sandperl and "based primarily on 
informal yet scheduled and disciplined 

seminars in an attempt o understand 
the nature, principles and assumptions 
of nonviolence, its prac ical, psycho-
logical. personal, socia political and 
economic applications". 12  

(iii) Quaker 	Project on Community 
Conflict; New York Cit r. Under the 
New York Yearly Meet. ng of Friends. 
Ross Flanagan, its :irst director. 



peacekeepingA 	program 

developed in "street action". 

Three more programs began in 1968 : 

(i) The Nonviolent Training and Action 
Center, in Chicago. Organized by 
Carl Zietlow and others in the AFSC 
and FOR. Perhaps the program 
with the strongest emphasis on 
ongoing work with specific action 
projects. 

(ii) Pendle Hill Program on Nonviolent 
Social Change; Wallingford, Pa. 
Organized by George Willoughby. 
Emphasized field work, new curri-
culum programs. 

(iii) Friends Peace Committee Training 
Program; Philadelphia, Pa. Skill-
centered; continued from its ex-
perience in the poor People's 
Campaign. 

The FPC contributed uniquely to the 
present phase by training trainers for 
many grcups, preparing manuals for 
trainers and for special functions, 
developing a larger repertory of training 
methods, and organizing staff to expand 
training resources for the movement." 

Expansion 

In 1973, training rapidly expanded : 
more people, centers, programs, funds and 
materials. New manuals appeared. The 
overwhelming number of new trainers 
were young; people, most of them in their 
twenties. By contrast, in the earlier 
period trainers tended to be veteran 
organizers. 

The expansion was also geographical, 
spreading out beyond the East Coast and 
Chicago. Programs and centers were 
established in many cities : Seattle, San 
Francisco, Los Angeles, Denver-Boulder, 
Minneapolis-St. Paul, Atlanta, Washing-
ton, Boston, Syracuse. Staff exchanges 
and regional conferences became more 
frequent. 

The first national conference on 
training for nonviolent action was held at 
Pendle hill in September 1970, co-
sponsored by Pendle Hill and the Haver-
ford College Center for Nonviolent 

 

knowledge, skill, cultural heritage, 
economic status, age and lifestyle. Perhaps 
this is a key reason why training is a 
growing enterprise, enlisting more staff 
and resources and serving more 
constituencies. The conference was 
enriched by the presence of specialists 
from other countries, from Tanzania, 
India, England, Puerto Rico, Mexico and 
Canada. 

Since then another smaller conference 
was held in Washington (December 13-16, 
1971). Its major result was to draw up 
plans to strengthen the "training net-
work." It also set up a National 
Trainers' Coordinating Collective. 

Another facet of the enterprise is a 
more rigorous attempt to evaluate the 
training experience. The Nonviolent 
Action Research Project at Ilaverford 
College has completed two substantial 
studies, one of 2000 trainees in U.S. and 
England, another an evaluation for the 
Quaker Project on Community Conflict 
in New York City." Movement people, 
including trainers, have differed on how 
to evaluate training, but some form of 
evaluation is now a more characteristic 
feature of the work. 

Training is growing in the other 
countries, especially in Europe and Latin 
America. U.S. trainers have been used in 
those programs; transnational exchanges 
are in progress, and have been going on 
since 1962. The Gandhian movement in 
India has a wealth of experience in this 
field, at present directed primarily through 
the Shanti Sena (peace brigade). Four 
international conferences of specialists 
have been held : 1962 in Lebanon, 1965 
in Italy, 1969 in the U.S., 1970 in 
England." 

These conferences, and periodic 
meetings and assessments by trainers, 
revealed that the growing edge of the 
training enterprise appears to be 
community organizing. While continuing 
to work in mass movements, many 
trainers are also community organizers, 
trying to combine the uniqueness of 
trainers are also community organizers,  

objectives. This requires a more compre-
hensive analysis and a broader social 
vision of what American society is and 
can be. 

What Richard Gregg said about 
discipline can be said of training 
generally : "(It) is like a tool. Tools, 
whether tangible or intangible, make it 
possible for ordinary men to do what was 
formerly possible only to men of very 
unusual skill, strength, or intellect."". 

 

1. Theory of nonviole it action 
2. Theory of training 
3. Corps of trainers 
4. Models of training 
5. Skills and methods 
6. Resources and matt rials 
7. Evaluation tools and procedures 
8. Relationships with action groups 
9. Organization 

10. The spirit of service 
Charles C. Walker, in NEW DELHI 

WORKSHOP ON NONVIOLENCE : A 
REPORT, sponsored by the Gandhi 
Peace Foundation, held on September .5-6 
1971, at New Delhi, India.  

Notes 

1. The best summary description of current practice is "Training for nonviolent action" by Ted 
Olson and Lynne Shivers (1970). An excellent model for content is "Spring action training 
manual" by Carl Zietlow and Brian Yaffe, prepared for the Spring actions in Washington 
in 1971. 

2. Conversations with George M. Houser, a founder of CORE and for many y :ars its national 
director or chairman. 

3. Sorokin (1954) provides a comprehensive summary; John Woolman (1971) an outstanding 
example (1720-1772), sample of writings in Lynd (1966), pages 5-21. 

4. Conversation with George M. Houser, who was director of the first workshop and director or 
co-director of several later ones. 

5. Examples of CORE action in its earlier days are given by James Peck (1962). 
6. A comprehensive account of this period has not been written. Lynd (1966) provides material on 

a fairly typical action, the Quebec-Washington-Guantanamo Peace March, pages 350-376. 
7. Carl Zietlow points out the significance of planning for action in Nashville in early 1960. The 

Nashville sit-in group had been planning, training and experimenting, preparir g, to launch a 
substantial effort but the Greensboro sit-ins started up on February 1 and :aught national 
attention. Out of the Nashville work came a number of leaders later to be prop inent in the civil 
rights struggle. 

8. Workshops were conducted by such pacifist groups as the Committee for Nonviolent Action, the 
Fellowship of Reconciliation, the American Friends Service Commitee, and Peacer takers. 

9. The training workshop also provided a selection process. Some volunteers dr( pped out rather 
than go to Mississippi. Some trainers used roleplaying scenes of the grin-  nest situations, 
carrying them out repeatedly for two-hour periods, as a result generating near despair rather than 
confidence, on the part of some trainees. 

10. One study by the National Student Association showed that between January 1 and June 15, 
1968, 221 demonstrations took place on 101 campuses and involved nearly 40,000 participants 
(New York Times Encyclopedic Almanac, 1970, page 539). 

11. See Dc Marco (1970), Hare (1970, 1971) and Lewis (1971) references. 
12. Quoted from a promotional flyer for its second session, 1965. 
13. These organizational developments in the middle and late 1960 s are described in detail by Lynne 

Shivers (1969). 
14. Hare, Blumberg, Walker, Kritzer (1971); and Blumberg (1971). 
15. 1961 : first international gathering of trainers at the organizing conference of he World Peace 

Brigade, in Lebanon. 1965 : an international study conference sponsored by th t War Resisters 
International, in Perugia, Italy. 1969 : as part of the War Resisters Triennial Ct nference, 

Haverford College, U.S.A. 1970: a conference on "Evaluating Training Programs," at Preston Patrick, 
England; co-sponsored by the Friends Peace and International Relations Committee (London), 
and the War Resisters International. 

16. Gregg (1959), page 143. 
 From PEOPLE'S ACTION, journal of the 

Sarva Seva Sangh (Gandhian groups) in India. March 1972. 
Write author, Box 125, Haverford College, Haverford Pa. 19041 



NOTE: The full title of the original paper was "Training For 
Nonviolent Action in the United States: A Brief History and Overview. 
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than a hundred demonstrators 
in Washington encamped at the 

entrance to National Selective Service 
headquarters opposing conscription and 
the Viet Nan-. war. Earlier in the day they 
had put down a "human carpet" over 
which some Selective Service employees 
and some policemen had indeed walked, 
but the discipline held and no violence 
erupted. New it was after midnight, and 
a smaller group was keeping an all-night 
Vigil. 

A young man arrived from another 
action group (he said) and chided them 
for not being  "militant enough." He 
proposed a new tactic that most demon-
strators thought would lead to a brawl. 
They began to suspect his motives. In-
stead of arguing or making charges 
based on suspicion, they said : "Let's use 
our training methods. We can roleplay it. 
Let's try out your idea." They did and 
the result suggested the tactic would be 
disastrous. The young man complained 
it hadn't been a fair test, so they did it 
again with the same conclusion. The 
man Ice, the demonstrators were spared a 
difficult argument and they resumed their 
vigil. 

Preparing to negotiate 

Some Puerto Rican "squatters" in New 
York city 	negotiating with landlords 
through attorneys. They decided to try 
their own land at negotiating instead 
of entrusting it entirely to their 
lawyers. They were inexperienced in this 
master and asked the Quaker Project 

on  Community Conflict to help design 
and carry out a training program. 

To prepare for the next session, the 
trainees used roleplaying to test their 
approach and tactics. Team members 
and fellow actionists then watched the 
results played back on videotape. Together 
they worked out the main lines of argu-
ment, suggested better tactics, and agreed 
on the approach most appropriate for the 

next session. The negotiations were also 
videotaped and played back that night to 
about 400 people who saw and heard 
what their team had said and how the 
lawyers for the landlords responded. 
Out of this meeting came further sugges-
tions to the team and a better understand-
ing of the issues involved. 

These are but two recent examples of 
how groups increasingly rely on training 
to prepare for action, improve perfor-
mance and promote solidarity among 
participants in movements for social 
change. More training programs can be 
listed, for example, for : 

(i) marshals and observers at Kent State 
University, following the student 
killings in May 1970; 

(ii) high school students in suburban 
Philadelphia (and some of their 
parents) trying to change school 
policies; 

(iii) United Farm Workers developing 
theater techniques to present their 
case; 

(iv) "hippies" in Atlanta learning to cope 
with police harassment; 

(v) a black-white group engaged in 
community organizing in Nashville; 

(vi) marshals for peace demonstrations, 
for a rock concert at Randall's Island 

(New York), for a Black Panther rally 
in New Haven, for a peace-keeping 
force to deal with disrupters at a 
county fair. 

By a conservative estimate, at least 
25,000 people have participated in train-
ing for nonviolent action during the past 
five years. 

Training for what ? 

Training can serve many purposes. It 
can prepare for action—perhaps its pri-
mary use. It can help reveal attitudes and 
feelings, test tactics, improve skills, deve-
lop confidence and solidarity, and provide 
a bridge between theory and practice 
(Olson and Shivers, 1970).i 

The content of a training program 
depends in the first instance upon the 
mandate of the group. Third parties, for 
example, may function as observers, 
mediators, or conciliators. If they func-
tion as peacekeepers, they serve the civil 
peace which embraces all parties, includ-
ing the public. The mandate for these 
third party activities may derive from 
the law, the conscience of the community, 
or an agreement among the contending 
parties. 

On the other hand, a group may want 
training to help win its own particular 
objective. fts organizers are an essential 
part of the infrastructure of the action. 
They learn to provide services ; for 
example, to give information, direct traffic, 
dispense first aid or monitor potential 
trouble spots. They learn to handle 
conflicts, within the group or with rival 
groups. They provide a good example, 
and carry the action forward, sometimes 
by loyal adherence to plan or discipline, 
at other times by initiative and improvisa-
tion. 

The kind of training will depend upon 
the task, and the approach associated with 
it. Training for conciliators, for example, 
will differ markedly from that designed 
for partisan actionists such as guerrilla 
theater players. Conciliation requires a 
"low profile", a patient attention to the  

smallest details, and practice in controll-
ing a surge of adrenalin in one's arteries. 
By contrast, guerrilla theater emphasizes 
expressiveness, caricature, and dramatic 
flair. 

Trainers and action gro ps usually 
work out together the design and content 
for a particular training pro ;ram. They 
need to consult often and fran dy, so that 
the training meets real need rather than 
fulfilling a ritual. Traditionally, training 
programs of various kinds lave concen-
trated power and decision-making in the 
hands of directors, even more than is the 
case with the usual teacher in a classroom. 
To offset this tendency, trail ers need to 
consult fully before and after be program, 
and trainees should be involved in deci-
sions at every possible poi it along the 
way. 

"Package programs" are also offered, 
either for a specific group such as high 
school teachers, or for a cert in topic such 
as civil disobedience. Wo kshops and 
conferences are offered c ealing with 
problems of changing attitud :s, or coping 
with one's feelings about vio :nee. 

What methods for what skills ? 

Roleplaying is the mos : commonly 
used training technique. It can be used 
for many purposes : to try out a role, 
anticipate tactics and strategy, reveal 
feelings and cope with to 	develop 
skills; illustrate dilemmas, evaluate per-
formance, etc. Street speaking, situation 
analysis and quick decision exercises help 
to develop "rules of thumb" in action 
situations. Harder to Lear is how to 
design roleplays or training ; workshops .  
Strategy games, scenario writing, or 
simulation exercises help in understanding 
how to think strategically or  develop a 
campaign. Most trainers incorporate 
elements of group dynamics, sensitivity 
training, and practice in various enabling 
skills_ 

Problem solving 

Much of this training is helpful to 
actionists generally. Spec al problems 

Charles C. Walker 

TRAINING FOR NONVIOLENT ACTION IN THE U. S.: 
A Brief Overview and History* More

*Paper, sen:ed at meetings of the Society of Experimental Social Psychology, Columbus, 
Ohio, October 1971. 



arise for trainee in nonviolent action. 
For example, self-respect is essential if 
one is to engage in responsible, sustained 
action. On the other hand, one may feel 
humiliated and demeaned by what an 
opponent says or does, and may be 
tempted to retaliate in kind. Resolving 
such dilemmas is easier done than said, 
and is more likely to be accomplished in 
a group setting than by individual reflec-
tion. Repeated roleplaying, combining 
critical evaluation with supportive and 
friendly assurance, may bring forth the 
creative response, the word or act which 
best serves the cause for which the group 
is working. 

Trainers help to resolve thorny prob-
lems that arise for organizers. For exam-
ple, some planners were tempted to 
dispense with marshals at demonstrations 
because they sometimes carried out their 
assignments ineptly or in an authori-
tarian fashion. In turn, some marshals 
began to wonder whether they indeed 
deserved the epithet "peace pig". Train-
ers developed new approaches to the 
problem in three ways : (I) they carefully 
analyzed the. functions and limits of the 
task, reaffirming the need for marshals in 
specific situations ; (2) they emphasized 
a spirit of ser vice rather than assertiveness; 
and (3) revised sonic procedures. such as 
when to use or not to use identifying sym-
bols such as armbands (Walker, 1970c). 

While training may produce solutions 
or better approaches to some problems, 
its longer term effect is to provide a set 
of techniques, attitudes and procedures 
which will help individuals and groups 
deal with problems. In this sense it is 
a democratizing influence. As more 
people are equipped with the knowledge 
and skill that empower them for effective 
action, they can better cope with the 
entrenched interests, rigid bureaucracies 
and inertia in the community that so 
often frustrate the work for social justice 
and human welfare. 

Settings 

Training can take place in a variety of 
settings. The favorite one is the work-
shop, developed for this purpose initially 
by the Congress of Racial Equality, first  

in Chicago in 1945.2  A principal virtue 
of the workshop is its flexibility. It 
may last as little as an hour or as long as 
a summer. It can accommodate a few 
specialists for intensive work, or thousands 
of recruits for mass briefings. The work-
shop can incorporate specific theories of 
learning, of group development, of social 
change, or of nonviolent action. 

Other settings may be training centers, 
high school classrooms, university, tele-
vision studios, a campaign, or an action 
project site. On-the-action-scene training 
was a feature of some of the mass actions 
in Washington in the spring of 1971. 

A campaign or protracted action 
project provides an excellent setting for 
training. "Learning by doing" is usually 
sound doctrine but, as Kenneth Boulding 
points out, experience is an expensive 
teacher. Someone may be injured before 
a novice learns how better to cope with 
threats. Campaigns would become even 
better training grounds if from inception 
they incorporated a training program, 
along with rigorous and reliable evalua-
tion methods. 

Styles 

As training programs have developed 
and spread across the country, differing 
styles have emerged. The word "style"  
is chosen to suggest a composite effect 
rather than sharp distinctions in theory 
and practice. Three predominant styles 
can be identified, reflecting in some 
measure their origins, sections of the 
country, experience of the staff, and move-
ment motifs. They can be summarized 
as follows : 

(i) skill-centered, especially 	skills 	in 
dealing with conflicts; 

(ii) action-group-related, emphasizing on-
going work with constituencies; 

(iii) attitude-oriented, often emphasizing 
lifestyle and community. 

All the approaches share common 
elements : a democratic ethos, some atten-
tion to improving skills, a commitment 
to action, a spirit of service rather than 
self-aggrandizement. Of course, different 
Action groups require a special approach;  

what works with high school students in 
Denver may fail with hospital workers in 
Charleston. Some encounter group 
methods may help with suburbanites 
reluctant to face conflicts frankly; such 
techniques would be out of place for a 
group of strikers who just experienced a 
tear gas attack by the police. 

Style and tone are often decisive in 
whether a group will respond to the 
trainers. Is the trainer sufficiently "like 
them" to qualify as someone to whom the 
trainee will be vulnerable for a time ? 
Is the trainer attuned to their experience, 
vocabulary, lifestyle, problems ? Thus the 
trainer today tends to minimize the 
"authority" of wider experience, more 
knowledge, even expertise. Instead the 
emphasis has shifted to enabling, to help-
ing others to experiment, decide, plan or 
evaluate. 

Origins 

The most prevalent form of training is 
the briefing session. Without calling it 
training, most action groups have always 
prepared participants by giving informa-
tion, making and clarifying assignments, 
dispensing advice, perhaps mimicking an 
inept approach as a warning. Some 
religious groups fashioned disciplines and 
exercises to enable their votaries to act 
more consistently and intensely in an 
altruistic or nonviolent way.3  

Training for nonviolent action as now 
generally practised in this country can be 
traced initially to the influence of two 
writers in the 1930s. In 1934, Richard 
B. Gregg, in his influential book THE 
POWER OF NONVIOLENCE, described 
in detail the Gandhian method of satya-
graha, or militant nonviolent action. 
Gregg claimed, as did Gandhi, that care-
ful training and organization were major 
factors in its success. His pamphlet 
TRAINING FOR PEACE was published 
in 1937 as a supplement to the earlier 
book. Here he marshaled evidence from 
many fields to show the cardinal impor-
tance and unique contributions of 
training.  
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Another landmark book v as Aldous 

Huxley's ENDS AND MEA NS, publi-
shed in 1937. One of the most widely 
read writers, he argued t hat good 
intentions are not enough, that new forms 
of education and psychophysical re-educa-
tion are required if social reformers are 
effectively to carry out new programs for 
social justice and peace. 

In the 1940s, the cell gros p and the 
workshop became useful nstruments 
through which to organi; a training 
programs. In 1947, the Fel owship of 
Reconciliation published Doug as Steere's 
pamphlet CELL' FOR PEA :E. Steere 
cited precedent and practical e: perience to 
argue that the threefold a) proach of 
study, meditation and action was effective 
not only in cultivating persona disciplines 
but in working for social change in local 
communities. Some movement leaders 
who had been committed Marxists also 
believed that the cell group was an effec-
tive vehicle for both training and organi-
zing. 

The action emphasis was a feature of 
the workshops held by the Congress of 
Racial Equality. Its first w as held on 
Chicago's South Side in 1945, with about 
15 participants. Two yea' later in 
Washington, George Houser and Bayard 
Rustin began a series of wor :shops that 
foreshadowed methods used in today's 
training : roleplaying, sociodrama, group 
decision making, and action a ; the train-
ing milieu.' Over the years C( CORE worked 
with dedication, discipline and imagina-
tion to fashion a method vhich later 
served the civil rights movement with 
unexpected power. The "C )RE way" 
was based on a constant ii teraction of 
analysis, training and action.' 

Numerous direct actio n projects 
against war provided valuab organizing 
and training experience during the 1950s 
and early 1950s. They protested nuclear 
weapons testing, the Korean tar, making 
the H-bomb, or chemical a id biological 
weapons; they resisted the draft, war 
taxes, air raid drills and shelters, or 
repression. These projects of an employed 



20 civil disobedience, for which careful 
planning was required. Many local people 
became involved, and gained organizing 
skills; because these projects primarily 
dramatized issues, or set the stage for resis-
tance, they became the training ground for 
the radical pacifist movement which 
emerged during this period.° 

Civil rights campaigns 

The first major campaign which 
enlisted training staff and resources from 
several organizations was during the first 
year of the civil rights movement. The 
FOR and CORE put their two decades 
of experience at the disposal of this 
movement. Glenn Smiley, for example, 
conducted numerous workshops in the 
South, in particular in Montgomery 
preparing for a return to riding the 
buses. The style of training in the civil 
rights movements was primarily verbal. 
From the early days of the Montgomery 
bus boycott, the mass meeting served both 
organizing and training functions. Later, 
with the advent of the sit-ins in the 
1960 s roleplaying was used by such trainers 
as James Bevel, James Lawson, Bernard 
Lafayette and James MaCain.7  Manuals, 
flyers, and even a "comic book" were pre-
pared by c ther groups for the movement. 
When student support grew on campuses, 
and other social issues emerged as a conse-
quence, training workshops were sponsored 
by pacifist groups who knew the trainers 
and offered their services and resources.' 

Another major campaign where 
trainers played a significant part was the 
1964 Mississippi Summer Project. Several 
hundreds c f young people, mostly college 
youth, responded to a call from four 
organizations in the South to share the 
danger and help in the hard work of 
community organising. A two-week train-
ing program was held at Oxford, Ohio. 
The book A MANUAL FOR DIRECT 
ACTION by Martin Oppenheimer and 
George LaLey was written for that work-
shop 9  

For the Poor People's Campaign in 
Washington in 1968, training programs 
were carried out for marchers along the 
way and for Washington area support  
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groups. A "training tent" featured regular 	-  
programs, and a training workship was 
part of the Poor People's University. Some 
of the problems in that project arose 
because marshaling at Resurrection City 
was turned over to groups, some of them 
street gangs, with little background, let 
alone training, in nonviolent action 
(Fager, 1969, pp. 36-39). 

Student movement 

During the hundreds of student demon-
strations in the 1960's, student leaders 
often relied on the experience gained in 
the civil rights and peace movements. 
Some direct connections can be shown 
between the 1964 Mississippi Summer 
Project and the Berkeley movement that 
fall. At many colleges and universities, 
new groups sprung up with a threefold 
orientation of study, training and action. 
Sometimes these developed into formal 
courses. The college staff of the American 
Friends Service Committee, for example, 
included such training as a major empha-
sis in its work during those years (Zietlow, 
1966). 

The main training ground for the 
student movement was not a formal 
structure or method. It was the movement 
itself. Endless hours were devoted to 
analysis, discussion, planning, writing, 
meeting--characteristically for an impend-
ing action." 

One of the more dramatic yet untold 
stories is how a team of trainers from the 
Friends Peace Committee was invited to 
Kent State University soon after the 
students were killed there in May 1970. 
They inaugurated a carefully wrought 
program of training which prepared the 
way for actions and new organizations 
committed to nonviolence, working for 
new directions at Kent State. Despite 
fears and dire warnings, the anniversary 
observances last May took place without 
serious incident." 

Peace demonstrations 

Marshaling for peace demonstrations 
became a substantial task as they grew in 
size and number, from the time of the 

Spring Mobilization in 1967. Organizers 
relied increasing on trainingly staffs. Brad-
ford Lyttle, in planning for a November 
1969 demonstration in Washington, iden-
tified 58 marshaling tasks (Lyttle, 1970). 
As many as 4000 marshals would be 
trained for large demonstrations. 

During the Spring actions in Washing-
ton in 1971, organizers and trainers 
worked more closely and intentionally than 
in any previous mass action. Three trainers 
were put on the executive committee. Two 
impressive manuals were produced, one by 
Zietlow and Yaffe based on the experience 
of the growing training network, the other 
a printed manual by the Mayday Collec-
tive preparing for specific disruptive 
actions. Training teams, perhaps a hundred 
people, gathered in the capital before the 
actions, working in regional or program 
centres, with "affinity groups," and later 
at the action scenes. Not only marshals 
or organizers participated, as often was 
the case before, but also a large number 
of demonstrations. Apparently veterans 
used some of their military training and 
experience in carrying out their impressive 
actions, The training group became a 
major part of the infrastructure of the 
demonstrations. 

In early 1971, training was taken 
seriously in preparing for Culebra Action, 
a civil disobedience project to try to get 
the U.S. Navy off that Puerto Rican island 
which was used for shelling and bombing 
practice. In Philadelphia, a Quaker Action 
Group held a one-day training session for 
its action team, but in San Juan there 
followed for the larger team a week-long 
intensive training period under the auspi-
ces of the Puerto Rican Independence 
Party. 

Training centres 

The committee for Nonviolent Action 
established an action and training centre 
at Voluntown, Connecticut, in 1960. For 
more than a decade, it has served the New 
England area in particular, but also a 
wider network of actionists through its 
workshops. 

A landmark conference c n December 
15-16, 1962, set the stage or the emer-
gence of new training institutions. Spon-
sored by New York Friends Group, Inc. 
(organized by Theodore Olson and 
Charles Walker; Robert Cilmore was 
chairman), it brought togeth :r specialists 
from a variety of fields : civil z ights leaders, 
peace workers, labour organizers, police 
trainers, street gang workers, student 
organizers, and some with experience xperience in 
national liberation struggle, Here was 
crystallized the general r pproach, in 
theory and practice, which characterized 
the training enterprise through the 1960 s. 

In 1960, the Canadian Fr :ends Service 
Committee, at the initiative of Murray 
Thomson, began the Grindstone Island 
summer institutes, co-spon ored by the 
AFSC. Updated techniques of group dyna-
mics were incorporated into he program. 
The book THIRTY-ONE Hours by 
Theodore Olson and Gordor. Christiansen 
reported on a 1965 marathor roleplay and 
has provided data and ana ytic material 
for many trainers. 

Three significant training programs 
originated in 1965 : 
(i) Upland Institute; Chest a-, Pa. Later 

the Martin Luther King School of 
Social Change. Organ zed by New 
York Friends Groups, Inc.; Robert 
W. Gilmore, Chairman. Plans deve-
loped by Theodore 0 .son, George 
Willoughby and John Thomas. 
Offered a two-year accredited master's 
program. 

(ii) Institute for the Study o Nonviolence; 
Carmel, California, late - to Palo Alto. 
Organized by Joan Boez and Ira 
Sandperl and "based primarily on 
informal yet scheduled r nd disciplined 
seminars in an attempt o understand 

the nature, principles and assumptions 
of nonviolence, its prat .ical, psycho-
logical, personal, socia political and 
economic applications". 

(iii) Quaker Project on Community 
Conflict; New York Citi. Under the 
New York Yearly Meet. ng of Friends. 
Ross Flanagan, its .first director. 



pioneered in training for community 
peacekeeping. A later speciality 
developed in "street action". 

Three more programs began in 1968 : 
(i) The Nonviolent Training and Action 

Center, in Chicago. Organized by 
Carl Zietlow and others in the AFSC 
and FOR. Perhaps the program 
with the strongest emphasis on 
ongoing work with specific action 
projects. 

(ii) Pendle Hill Program on Nonviolent 
Social Change; Wallingford, Pa. 
Organized by George Willoughby. 
Emphasized field work, new curri-
culum programs. 

(iii) Friends Peace Committee Training 
Program; Philadelphia, Pa. Skill-
centered; continued from its ex-
perience in the poor People's 
Campaigm. 

The FPC contributed uniquely to the 
present phase by training trainers for 
many grcups, preparing manuals for 
trainers and for special functions, 
developing a larger repertory of training 
methods, end organizing staff to expand 
training resources for the movement.'3  

Expansion 

In 1970, training rapidly expanded : 
more people, centers, programs, funds and 
materials. New manuals appeared. The 
overwhelming number of new trainers 
were young people, most of them in their 
twenties. By contrast, in the earlier 
period trainers tended to be veteran 
organizers. 

The expansion was also geographical, 
spreading out beyond the East Coast and 
Chicago. Programs and centers were 
established in many cities : Seattle, San 
Francisco, Los Angeles, Denver-Boulder, 
Minneapolis-St. Paul, Atlanta, Washing-
ton, Boston, Syracuse. Staff exchanges 
and regional conferences became more 
frequent. 

The first national conference on 
training for nonviolent action was held at 
Pendle Hill in September 1970, co-
sponsored by Pendle Hill and the Haver-
ford College Center for Nonviolent 

Conflict Resolution. The participants 
reflected a rich variety of experience, 
knowledge, skill, cultural heritage, 
economic status, age and lifestyle. Perhaps 
this is a key reason why training is a 
growing enterprise, enlisting more staff 
and resources and serving more 
constituencies. The conference was 
enriched by the presence of specialists 
from other countries, from Tanzania, 
India, England, Puerto Rico, Mexico and 
Canada. 

Since then another smaller conference 
was held in Washington (December 13-16, 
1971). Its major result was to draw up 
plans to strengthen the "training net-
work." It also set up a National 
Trainers' Coordinating Collective. 

Another facet of the enterprise is a 
more rigorous attempt to evaluate the 
training experience. The Nonviolent 
Action Research Project at Haverford 
College has completed two substantial 
studies, one of 2000 trainees in U.S. and 
England, another an evaluation for the 
Quaker Project on Community Conflict 
in New York City.24  Movement people, 
including trainers, have differed on how 
to evaluate training, but some form of. 
evaluation is now a more characteristic 
feature of the work. 

Training is growing in the other 
countries, especially in Europe and Latin 
America. U.S. trainers have been used in 
those programs; transnational exchanges 
are in progress, and have been going on 
since 1962. The Gandhian movement in 
India has a wealth of experience in this 
field, at present directed primarily through 
the Shanti Sena (peace brigade). Four 
international conferences of specialists 
have been held : 1962 in Lebanon, 1965 
in Italy, 1969 in the U.S., 1970 in England.25 

These conferences, and periodic 
meetings and assessments by trainers, 
revealed that the growing edge of the 
training enterprise appears to be 
community organizing. While continuing 
to work in mass movements, many 
trainers are also community organizers, 
trying to combine the uniqueness of 
trainers are also community organizers;  

trying to combine the uniqueness of local 
needs with wider social and political 
objectives. This requires a more compre-
hensive analysis and a broader social 
vision of what American society is and 
can be. 

What Richard Gregg said about 
discipline can be said of training 
generally : "(It) is like a tool. Tools, 
whether tangible or intangible, make it 
possible for ordinary men to do what was 
formerly possible only to men of very 
unusual skill, strength, or intellect.'16. 

APPENDIX 

Elements in training prc grammes 

1. Theory of nonviole it action 
2. Theory of training 
3. Corps of ttainers 
4. Models of training 
5. Skills and methods 
6. Resources and mate rials 
7. Evaluation tools and procedures 
8. Relationships with action groups 
9. Organization 

10. The spirit of service 
Charles C. Walker, in NEW DELHI 

WORKSHOP ON NONVIOLENCE : A 
REPORT, sponsored by the Gandhi 
Peace Foundation, held on September 5-6 
1971, at New Delhi, India.  
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Notes 

1. The best summary description of current practice is "Training for nonviolent action" by Ted 
Olson and Lynne Shivers (1970). An excellent model for content is "Spring action training 
manual" by Carl Zietlow and Brian Yaffe, prepared for the Spring actions in Washington 
in 1971. 

2. Conversations with George M. Houser, a founder of CORE and for many y tars its national 
director or chairman. 

3. Sorokin (1954) provides a comprehensive summary; John Woolman (1971) an outstanding 
example (1720-1772), sample of writings in Lynd (1966), pages 5-21. 

4. Conversation with George M. Houser, who was director of the first workshop and director or 
co-director of several later ones. 

5. Examples of CORE action in its earlier days are given by James Peck (1962). 
6. A comprehensive account of this period has not been written. Lynd (1966) Provides material on 

a fairly typical action, the Quebec-Washington-Guantanamo Peace March, pages 330-376. 
7. Carl Zietlow points out the significance of planning for action in Nashville in early 1960. The 

Nashville sit-in group had been planning, training and experimenting, preparing, to launch a 
substantial effort but the Greensboro sit-ins started up on February 1 and :aught national 
attention. Out of the Nashville work came a number of leaders later to be prominent in the civil 
rights struggle. 

8. Workshops were conducted by such pacifist groups as the Committee for Nonviolent Action, the 
Fellowship of Reconciliation, the American Friends Service Commitee, and Peacer takers. 

9. The training workshop also provided a selection process. Some volunteers dropped out rather 
than go to Mississippi. Some trainers used roleplaying scenes of the grin-  nest situations, 
carrying them out repeatedly for two-hour periods, as a result generating near despair  rather than 
confidence, on the part of some trainees. 

10. One study by the National Student Association showed that between January 1 and June 15, 
1963, 221 demonstrations took place on 101 campuses and involved nearly 40.000 participants 
(New York Times Encyclopedic Almanac, 1970, page 539). 

11. See De Marco (1970), Hare (1970, 1971) and Lewis (1971) references. 
12. Quoted from a promotional flyer for its second session, 1965. 
13. These organizational developments in the middle and late 1960 s are described in detail by Lynne 

Shivers (1969). 
14. Hare, Blumberg, Walker, Kritzer (1971); and Blumberg (1971). 
15. 1961 : first international gathering of trainers at the organizing conference of he World Peace 

Brigade, in Lebanon. 1965 : an international study conference sponsored by th t War Resisters 
International, in Perugia, Italy. 1969 : as part of the War Resisters Triennial Cr nference, Haver-
ford College, U.S.A. 1970 : a conference on "Evaluating Training Programs," at Preston Patrick, 
England; co-sponsored by the Friends Peace and International Relations Committee (London), 
and the War Resisters International. 

16. Gregg (1959), page 143. 
From PEOPLE'S ACTION, journal of the 

Sarva Seva Sangh (Gandhian groups) in India. March 1972. 
Write author, Box 125, Haverford College, Haverford Pa. 19041 
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