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Part II 
Bibliographical Essay 

Whether or not a programme in peace and conflict studies 
seeks openly to reconcile research, action and education, 
the understanding of the ways and means by which activists 
oppose policies and institutions they consider contrary 
to the goal of peace, is a necessary component to any aca-
demic study programme in this area. Although peace ac-
tivists are often too busy endeavouring to bring about change 
to contribute to the scholarly literature on peace and con-
flicts, there are quite a few activists and non-activists who 
have written on the subject of non-violent action and non-
violent resistance. The purpose of this bibliographical essay 
is to provide a review of literature in the specific areas 
of training for non-violent action and civilian defence. 

The first part of this bibliography concerns training 
for non-violent action. It was commissioned by Unesco for 
the International Seminar on Training for Non-Violent 
Action (ISTNA) and was prepared by Michael Randle in part 
during an internship at Unesco from August through De-
cember 1976 and supplemented during the first half of 1977. 
It was subsequently edited by Beverly Woodward, the 
Co-ordinator of ISTNA. The manuscript was further updated 
by Mr. Randle in 1978 at the request of Unesco and ob-
viously does not take into account the important develop-
ments since then. 

In the words of the editor of the 1977 version, Dr. 
Woodward, 'the bibliography contains a few titles of 
works not on training per se, but dealing with non-violence 



64 	Bibliographical Essay 

and non-violent action in a more general way. We believe 
it important to include some titles of this kind, because of 
our conviction that training must not be viewed merely 
as a package of techniques. but as closely linked to the 
philosophy and theorand also to t 1e actual practice 

of non-violent action. 
The first Mr sections of the introduction to the bibli-

ography were written by the principal compiler, Michael 
Randle, who is a Council member of War Resisters In-
ternational and has taken part in several Unesco projects 
relating to disarmament. He is currently co-ordinator 
of the Alternative Defence Commission at the School of Peace 
Studies. Bradford University, United Kingdom. 

The last section on civilian defence is taken from the essay 
by Gene Sharp which won the Wallach Awards Competi-
tion 1979-1980. sponsored by the Institute for World Order. 
Gene Sharp is a Visiting Scholar at Harvard University's 
Center for International Affairs and Professor of Political 
Science and Sociology at Southeastern Massachusetts Uni-
versity. He is the author of several books, including most 
recently Social Power and Political Freedom (1980). As 
he is one of the leading theorists of civilian-based defence, 
the passages reproduced here from his essay provide an 
introduction to the concepts dealt with in the references con-
tained in the bibliographical selection, which was prepared 
by Michael Randle. 

The obvious bias contained in these bibliographies, of which 
the compiler and editor were well aware. is that most 
of the references are in English and most of the examples 
concern English-speaking countries. in particular India, 
the United Kingdom and the United States of America. This 
is in part due to the sources consulted. which include in 
particular the private collection of Charles Walker and the 
Commonweal Collection at Bradford University, United 
Kingdom, and in part to the fact that training in non-violent 
action and more particularly writings on training are not 
to be found in many countries. Whether or not such train-
ing develops more broadly is a matter for the activist. 
Knowledge of what can be learned from such experiences 
is a concern for peace and conflict studies in general, and 
this concern 	why the bibliographical essay in this 
volume of the Yearbook deals with training for non-violent 
action and civilian defence. 

Annotated Bibliography on 2.1 Training For Non-Violent Action 
and Civilian-Based Defence 

Michael Randle 

Alternative Defense Commission (UK) 
Gene Sharp 

Southeastern Massachusetts University 

and Harvard University (USA) 

Introduction* 

TRAINING AND PEACE ACTIVISM 

Every activist movement for social and political change is involved in 
training to some degree. The training may be conscious and systematic, 
or it may occur more or less incidentally within the larger framework of 
educational and political activities carried out by the movement. But one 
way or another every movement gives its activists some measure of 
training and experience in organizing, communicatin • and coping • with 
unusual situations w lc arise rom its activiti s. Thus in the United 

Kingdom the main incidence of training came as a by product of the direct  
action campaigns against nuclear weapons during the early 1960s, whereas 
in the United States systematic training was developed in conjunction 
with the civil rights and anti-war movements. 

For the purpose of Bibliohraphy y, t e term 'training' is not used in 
the sense  of 'training in Catholicism' or 'training in Marxism': rather, it 
refers to training for action in other words, 'preparation' for particular 
tasks within the framework of non-violent action and civilian defence. 

Activist movements aim to bring about changes and reforms. \\There  
the changes are major ones they will  involve alterations in the existing 
*The sections of this introduction dealing with Training and peace activism. Training and 
peace-keeping, Methods and techniques and the organizational structure of training were 
written by Michael Randle. The final section on Civilian-based defence 	extracted from 
Gene Sharp's essay, 'Making the Abolition of War a Realistic Goal.' which won the first 
prize in the Ira D. and Miriam G. Wallach Awards Competition of the Institute for World 
Order in 1979-80. Gene Sharp, 1951. Reprinted by permission. It is published as a 
pamphlet by the Institute for World Order. 777 United Nations Plaza. New York. N.Y. 10017. 
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to establish broad-based community control of policy decision on institu-
tional expansion. Gives guidelines for strategy workshops. 

Tactical workshops: Again looks at two actual examples to show how 
roleplaying increased tactical effectiveness of groups involved. Gives 
guidelines for tactical workshops. 'Where strategy workshops help us to 
imagine the simultaneous interaction of all the groups on our social speed-
ometer, tactical workshops can help us imagine specific encounters with 
separate groups. We can focus workshops on any kind of meeting or 
action. and we can use them to analyse the possible developments of 
those events, to gain a sense of how we may feel during them, or to define 
and practice skills we may use in them.' 

The last section is a bibliography. 

NON-VIOLENT ACTION AND TRAINING CENTER. Leaflet about 
the centre in Chicago. 2 pages. 

Proposes areas of study so that 'knowledge can become more sophisti-
cated, questions more precise.' Further set of questions relating to action 
in Chicago. Suggests college and university students might do some of 
their term papers on the questions raised. Those involved were Bob Van 
Rotz, Sue Himmelbauer, Carl Zietlow. 

OLSON, Theodore and CHRISTIANSEN, Gordon. Grindstone, Thirty-
One Hum's: The Grindstone Experiment. Canadian Friends Service Com-
mittee, 1966. 107 pages. 

Account and analysis of the most famous of the simulation exercises 
carried out under the auspices of the Canadian Friends Service Commit-
tee and the American Friends Service Committee at the training centre 
on Grindstone Island, Canada. Exercise designed to look at the notion of 
civilian defence. Thirty adults and six children were involved. 

Imagined situation: separatists take Quebec out of Canada. The 
'Laurentians' with Gaullist support and connivance take over the seaway 
by force. The Ottawa government falls, and a nationalist government is 
formed with plans to impose a military solution unless Laurentia submits. 
Ottawa is strafed! and the nationalist coalition government moves to To-
ronto. Laurentia hints at French nuclear aid. The United States govern-
ment intervenes, officially to open the seaway, but invades along a broad 
front. Behind the United States lines, a new right-wing government is 
formed - the Unionist Government. The official Canadian Government 
retires to Winnipeg. There are now three contending governments in 
Canada: the 'official' one in Winnipeg, the rebel government in `Laurentia', 
and t he American-backed Unionist Government. The last is concerned to 
rally popular support and suppress dissidents. 

Hearing of exercises in non-violent training at Grindstone, the Union-
ists send troops to the island to deal with 'whatever problems might be 
presented by the Grindstone group'. In effect there is an outside group 
who come to the island playing the role of invading soldiers, while the 
other participants 'play' at being themselves. [Note: this element of ambi- 
guity, playing a role/being themselves—is a source of confusion in the 
subsequent action. This is noted to some extent by the authors of Thirty-
One Hours, but ore in the form of a criticism of the defenders rather 
than as a criticism of the basic scenario.) 

The participants in the seminar—the defendants—are told of the situa-
tion on a Sunday evening, about 36 hours before the invasion takes place 
(on the following Tuesday). Prolonged and intense discussion fails to 
produce a coherent strategy. Insistence on participatory democracy, and 
on the defenders acting as a single coherent 'community', hampers deci-
sion making. As time runs out, an ad hoc committee on strategy is set up 
whose recommendations are eventually accepted without discussion. 

General plan: To continue the training programme and normal activi-
ties as if the Unionists were not present, to non-co-operate with them for 
instance on such matters as registering for ration cards, and to refuse to 
recognize their authority. Silent vigil is one of the actions undertaken 
when the invasion takes place, and a non-violent 'raid' on their radio 
transmitter. There are attempts also to include 'the invaders in the de-
fenders' community and to 'smother them with love'. 

The Unionist soldiers, however, are irked by the pacifists' refusal to 
recognize reality, are provoked by the raid on the two-way radio, and by 
the general attitude of defiance, and ultimately issue a proclamation warn-
ing that any further harassment will be met by shooting to kill. The first 
defender is shot over the ringing of a bell; the defenders had decided to 
ring a bell every hour of the day and night as an assertion of freedom and 
the invaders had forbidden this action. This first killing took place at 9:00 
p.m. on Wednesday evening. There was intense discussion among the 
defenders over whether the 10:00 p.m. bell should be rung. Indecision led 
to a final, largely unplanned confrontation at 10:00 p.m. which resulted in 
the killing of another 12 defenders. The exercise was then called off and 
the rest of the week was spent in writing accounts and in evaluation 
sessions. 

Analytical section: Olson and Christiansen suggest that the scenario 
was intended to 'minimize the problem of role-playing, since only the 
Unionists would be required to be other than 'themselves in real life'. 
(Comment: I think this is an illusion; role-playing oneself, but in an en-
tirely altered social situation, can be the most taxing role-playing of all. 
The 'you' of everyday life is circumscribed and to a considerable extent 
defined by a real social situation; if the latter is changed you then have to 
invent a new set of social relations with those around you. and this can be 
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more difficult, more demanding imaginatively, than assuming a different 
persona. The authors criticize the defenders for taking themselves to be a 
coherent community rather than the disparate group of people they actu-
ally were in real life. But it was probably the defenders who were react-
ing more imaginatively at this point than their critics, because if there 
had been a real invasion the existing sets of relations would have radically 
changed and the disparate group would indeed have tended to come 
together as a more coherent community.) 

The Ground rules: and the reasons for them - explained. 
Socio-drama and role-playing: Further discussion of how the socio-drama 

setting influences the course of events - how unreal identities were cre-
ated by the defenders for themselves and how arbitrarily defined, or 
fuzzily delineated, values became inevitable. 

A questionnaire filled in by participants prior to the exercise: They 
were asked to list a number of actions on a scale ranging from distinctly 
violent, through neutral, to distinctly non-violent. Authors note that very 
few of the respondents questioned the context in which the actions in 
question were supposed to take place, and they concluded that this showed 
I he personalist-pacifist orientation of the respondents. (Comment: But 
this again could be due to an inherent weakness in the questionnaire: they 
tend to answer the questions as given rather than challenging the as-
sumptions behind the questions. If the same set of questions had been put 
to the  participants to form the basis of a discussion, or if they had been 
required beforehand to write a discursive essay in response to the ques-
t ions, t he results would have been very different. People, even pacifists, 
are not so simple-minded or one-dimensional as they appear to be from 
t heir replies to questionnaires.) decision-making

 among defenders: Authors note how the 'anarchist' 
element soon came to predominate, persuading the group to adopt con-
sensus procedures, 'thus assuring themselves a determining voice'. The 
procedure adopted vas even more cumbersome and prone to manipula-

tion than traditional methods of reports and motions. 
Other sections in the book deal with: The question of community; Ob-

sessive themes of the defenders' discussions; Defender committees; De-
fender attitudes towards government and law; The pedagogical motif of 
the Unionists ('teaching reality to the defenders'); Misinterpretation of 
signals (how actions intended to convey one attitude were misunderstood 
by the other side); Role of umpires; Relations between umpires and 
defenders; Non-violence and civilian defence ('the exercise . . . threw sharply 
into doubt the immediate applicability of pacifist action assumptions and 
techniques'); Dynamic between unionists and defenders; Conclusions. Ap-
pendices cover the scenario and management of the exercise, documents, 
logs and transcription of tapes. 

Note: Both the exercise itself and the Olson and Christiansen book are 
the most thoroughly discussed events in the field of non-violent training. 
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OLSON, Theodore and SHIVERS, Lynne. Training for non-violent ac-
tion. War Resisters International, 1970. 40 pages . (Outcome of the Pres-
ton Patrick Conference.) 

The most convenient summary of the methods developed by the peace 
and civil rights movements in the 1960s, mainly in the United States. 

The introduction argues that systematic training can overcome many of 
the problems facing non-violent action, especially that of sustaining and 
developing action in the face of hostility, apathy, repression. Definition: 
training means preparation by participants for their own action, aided if 
necessary by people who share their commitments and perceptions. 

Kinds of training: (a) Marshal training, (b) Skills training, (c) Theoreti-
cal training;  (d) Training for competence and confidence; (e) Crisis train- 
ing; (f) Training for organization 	longer term project). 

Training methods. Thirteen methods listed [Ed. note: the usual 
ones]. . . Each of these tools then discussed in more detail, with examples. 

Guidelines for Training: Six guidelines for training are suggested. 

(1) It ought to prepare people for real situations (tools 'should be deter-
mined by the social context and by the specific means of the action that 
will follow'. Important to be aware of cultural differences and not simply 
to export a programme from one country/culture to another). 
(2) Training is best done in situations of stress (the need to know and the 
need to do are 	the greatest allies of the trainer in the  field). 
(3)Training should be structured so as to provide practical skills quickly. 
(4) Training must provide for particular responses and evaluations (ac-
tion aimed at producing a more open society must itself be open to differ-
ent insights provided by trainees). 
(5) Training is subordinate to organizing . There is potential tension 
always between organizers and trainers. One solution: organizers act as 
trainers, where possible. Where specialized trainers are brought in on an 
action they must realize that they fulfil a central but auxiliary function. 

(6) One goal of training should be to increase the capacity of participants 
to train others. 

OPPENHEIMER, Martin and LAKEY. George. A Manual for Direct 
Action. Chicago, Quadrangle Books, 1964. 138 pages. 

Focuses mainly on the civil rights movement in the United States. 
Covers many aspects of organizing, training for and carrying out direct 
action; emphasis on role-playing. 

Five reasons advanced for holding workshops: (1) to practice skills; (2) 
to understand your opponent; (3) to build up morale; (4) to get rid of 
tensions; (5) to make for more democracy. Ten scenarios suggested rang-
ing from an eviction to a situation at a lunch counter sit-in. Variations on 
the scenarios are also suggested and a number of questions listed. 
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